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44128 Introduction to Tourism
Educational rationale for change

The following document provides a critical overviefithe class 44128 Introduction to
Tourism. It explores and critically evaluates euatrpractice in the teaching, learning and
assessment modes currently employed for this daskuses these, as a rationale for
change, to suggest ways in which the student expegican be enhanced and improved,
with particular reference to a more student cenaiigetoach to learning and assessment.
The role of new technologies in supporting this rag@proach is explored.

1. Description of the class and current Assessment tegiques

» This is a large, first year class which runs ovay semesters. Over the past three
years, student numbers have increased from 80ei0290. In 2006/2007, 230
students are registered for the class. Althougltlass text was changed in 2005,
the format of classes has otherwise remained the $ar several years.

» 44128 is the only first year tourism class curngitlthe curriculum and is
designed to provide an overview, in little depththe scope of tourism studies,
exploring key issues and themes. Thus the empba#gig class is on breadth,
rather than depth of knowledge. Topics are toudrenh the class, which are
explored in further detail across the second aird flears of the degree
programme. A full list of class aims and learncugcomes is attached as
Appendix 1.

» Staff involved in teaching the class are Mr Rorydalan (RM), Senior
Lecturer in Tourism and Dr Karen Thompson (KT), tuger in Tourism. Mr
MacLellan is class coordinator. These staff betwidem currently deliver two
one-hour lectures per week across both semedteesidition, students are
timetabled to have four one-hour tutorials per ssare These tutorials are
normally staffed by five or six research studensf within the Department of
Hospitality and Tourism Management and are adn@rest by Graduate Teaching
Assistant, Miss Clare Speed. Attendance at tusoisacompulsory and students
are assessed on their preparation for these sessidgtendance at lectures is
currently optional.

* The class is assessed by a mixture of tutorialtjrghort answer tests (SATS),
essay and examination. The essay has typically bewy traditional in nature,
asking the students to explore a topic of thein@ha further depth, but
providing them with little more than a reading kst guidance. The SAT tests
have been a mixture of multiple choice, true osdadnd short paragraph answers.
These tests have been administered during cldbe ilecture theatre, under what
are clearly not ideal conditions.
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It is possible for students to be exempt fromekamination by performing well
in the other pieces of assessment. Feedbackderggion SATs is given in
tutorials, but this is mainly to provide the stutlesth their marks. There is little
opportunity for students to explore their performaim these tests. Written
feedback is provided for essays, but this is féirigef and general. Since this is
often the first essay that students have undertakaniversity, or perhaps ever,
students may have difficulty interpreting the asmignt brief and often have little
concept of the goal/standard expected and how peeiormance measures
against this. Moreover, no model answers are deavand there is no
opportunity for students to close the feedback loop

Attendance at tutorials is good but lecture attewdas poor and tends to tail off
towards the end of the first semester. This isagged by an unfortunate
timetable slot. There is a desire to modernisekags, making the student
experience more enjoyable and entertaining foresttsdwho are mainly rather
young and do need to be motivated. However, tisesso a strong wish to instil
in the students a greater sense of responsihilityhieir own learning and to
achieve a deeper level of learning through new $oofrassessment. In addition,
as students taking the class are entering the rsitiyevith different entry criteria,
it is desirable that ways be found to support weakedents who typically
struggle with the traditional forms of assessmemtently used.

. Current use of Educational Technologies

The class has made reasonable use of the viraalihg environment (WebCT)
for the past two years and most students log ¢dheelass site very regularly.
However, WebCT is being used merely as a repositorynformation
(transmission model) which the students are alr@adyided with in other
formats (class handbook, lecture slides etc.). €b@T import file is provided by
the publisher of the core textbook, which constiuan electronic copy of the
core text plus additional learning and self-testanals that students can obtain
access to, via a password, if they have purchdmeddre text. To date, no
structured use of these materials has been attdrbgtihe teaching team.

Practical and pedagogical drivers for change:

Timetable slotis poor (3-4 on a Monday and Friday) and is higilstricted by
one group of students (HHM) who have laboratorgs#s from 9-2.30 pm three
days a week. By halving the number of contact iamd splitting the class in
two, it would be possible to removing these stuslé&mm the timetabling
equation and find a more appealing second timetdbtehan the current 3-4 on a
Friday afternoon.

Size of groupis large and there are few lecture theatres wbachaccommodate
the group. This adds to the timetabling restritdidout could be resolved by
splitting the group in two.



K. Thompson, L.R. MacLellan
Dept HTM Page 3 01/02/2007

Currently lectures are based on a core text bodkpasted on webct, which calls
into question the usefulness of the lecture platfoit is felt thatstaff time could
be better used by making more inventive use ofitieal learning environment.
However, although staff are relatively competento@e users, there is no web
development expertise within the department.

No ‘WebCT standard’ has been achieved between staff involved in thgesdh
terms of who does what, for example with regardrtswering questions on the
noticeboard within a certain timeframe or postiegtlre slides by a certain
deadline before the lectures.

As the previous point suggests, there is curraethgtition within the course and
too muchduplication between the textbook, what is available on Webod the
lectures.

As a result, there islack of motivation among students to attend lectures, since
they do not see their value.

The class is arguablgss dynamicand/or entertaining than some of the other first
year classes within the business school and LAS8,which we are competing
for student numbers.

There is goor conversion ratefrom first to second year tourism principle
subject, which may be improved if the students yagahe class more.

There appears to bdack of engagementvith the subject/discipline in
comparison to other subjects.

The classaadministration is currently rather unwieldy and could be streastdi
through greater automation and use of learningi@oigies.

The class is arguabbyer taught andover.assessed

Students seassessmenas an unpleasant surprise/interruption to thadiss,
rather than something to work towards. AdministgiSAT tests to 230 students
creates logistical problems. The assessmentjamtisd and little feedback is
provided, considering the amount of assessmenthwiiandertaken.

Summary of drivers for change:

* Increase attendance;

* Improve student experience;

» Decrease contact hours and increase private study perhaps supported by
peer assessment;

* Improve group cohesion;

* Increase interactivity of lecture slots (on-demgathing);

» Greater use of diagnostic testing to assess stpdegtess;

» Allow/facilitate student assessment of own knowksdg

* Increase enjoyment of subject;

» Assist weaker students;

* Improve feedback to students, including feedbacknfpeers;

* Make better use of educational technologies;

* Ensure greater alignment of teaching and assessment
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4. Proposed transformation of teaching and assessment

Changes to the nature of assessment are propodsel piloted in the second
semester of the 2006/2007 academic year. ltstyfiproposed to reduce the
number of lecture hours to one hour per week argpliothe class in half. Thus
there would still be two lectures per week, bustheould be identical and
attended by different groups. In place of the sddecture slot, a more student
centred activity would be undertaken via webct. W¥&h to move towards use of
secondary and tertiary courseware on WebCT, butdveguire assistance in
creating this. One possibility that is being pedis the use of podcasts (audio or
video) as a possible alternative to the traditideetures. Where supplied with
links to additional materials and the capability $tudent interaction, these
encourage students to undertake more independentrig around the topics. A
colleague is involved in the Spoken Word projeetéds at
http://www.spokenword.ac.ukand has advised that podcasts could be
commissioned from the project team, which wouldude the research necessary
to put this together using BBC audio and videcsfid¢c. This option is being
pursued, but requires funding.

Use of personal response systems (PRS) has alsacbesidered within lecture
slots to increase feedback and self-assessmenbitiies for students and to
encourage dialogue between students. This is i@piopoth from a pedagogical
perspective, but also to help create some sensghekion within what is
currently a very disparate group of students. [itteg the group in two, it

would be possible to use the departmental lecheatte and to set it up for use
with PRS systems. These would be need to be at@dae put in place in time

for the start of semester two. KT is committedet@rning the technology behind
these systems, and experimenting with their use®fodemand teaching’ but
would require technical assistance from someone raperienced in their usage.
Such activities are beyond the capabilities ofdineent departmental technician.
Changes to the assessment of students in semesthatve been planned and are
already built in to this year’s course bookletstead of a summative assessment
of students knowledge by short answer test in vi€etf the semester, as has
been the norm, we plan to use more frequent tasitshwill be administered
online and will allow the students to test theipkiedge on a more regular basis,
towards a more formative learning experience. Moeg, it is planned to set up
these tests with built in feedback, so that stuglenlt receive immediate
feedback on their achievements.

In addition, we plan to adapt a model already ss&fcdly trialled by the
psychology department as part of the REAP proj&tiidents are required to
produce a group presentation at the end of thensesemester. It is planned to
incorporate some intermediate online activitiesveein students and the tutorial
leaders (PG students) which will feed into the shid presentations. The exact
details of this exercise are yet to be finalised &we would welcome advice from
CAPLE on how this can be achieved successfully. enasage the use of the
discussion board and the groups function in Welj@&thaps even requiring
student groups to construct their presentatiorsutiit WebCT, as architecture
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students do in their end of year projects. Thisildacilitate administration and
ensure a permanent record of the learning procebgsaoutcomes, also useful
for external examiners. The use of PG tutors esstimat the staff/student ratio
will be manageable for interactive online actistieRM and KT will take a
supervisory role.

5. Anticipated cost and financing of changes

* PRS systems for 100 students (cost unknown)

* 4 Podcasts @ £1000 per podcast (includes reseadcadalitional audio and
video resources)

» Technical assistance with webdevelopment (spetlifieasistance is required
with html, WebCT expertise, online testing, PRSays etc.). (not sure whether
this expertise could be accessed for free fromiwi@APLE?)

» ltis possible that some matched funding could ctmo@ the LTSN budget held
by the department of HTM.
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Appendix 1 Class Aims and Learning Outcomes:

Class Aims

(i)

(ii)

To introduce students to key concepts, priresplpractices and issues in tourism
and the links with related areas of leisure, trangdreation and hospitality.

To provide a basis for understanding the structiegelopment and significance
of tourism to economies, societies, cultures aridrahenvironments world-wide.

Learning Outcomes

Subject specific knowledge and skills

The class will enable students:

(i)

(ii)

(iii)

(iv)

(v)
(vi)

(Vi)

To be aware of the key issues in the measureragnourism trends and the
collection of tourism statistics.

To acquire an overview of the main contribgfifactors and stages in the
historical development of tourism.

To be familiar with the determinants of tosimm demand and motivations for
travel.

To understand the wider impacts of tourisma&epment on economies, society,
cultures and the natural environment.

To be aware of the nature, characteristicssagwificance of the tourism industry.

To be familiar with the links and integratedtare of the component sectors of the
travel and tourism industry.

To appreciate the variety of career opporti@si available in the travel, tourism,
recreation, leisure and hospitality sectors.

Cognitive Abilities and Non-subject-Specific skills

The class will enable students to:

(i)

(ii)

develop an understanding of tourism as an #gtand an industry and how it is
studied through a variety of disciplines;

analyse and interpret tourism statistics ie #mowledge of their complexity and
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limitations;

(i)  recognise and understand the main contnigufactors in the development of
leisure and tourism;

(iv)  appreciate the role of tourism and holidayitgkin modern societies; and

(v) make considered choices in the selection othérr tourism options with
knowledge of their key components.



