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Abstract

This paper is part on an on-going research projetb assessment practices and
examines the effectiveness of using an electremplate and bank of comments as a
feedback strategy. The purpose of the project wasréate an instrument which
would help provide reliable, clear, consistent afticient feedback. An overview of
the process staff and students went through tololeexplicit criteria and the bank of
general and specific feedback comments is preséreted Besides dealing with some
of the practical issues related to the process,rédaetions of students to the feedback
provided online is fully discussed. The conclusgitited from this is that a
systematic process has helped create criteria aedldack comments which are less
subjective, vague and are more constructive angdipe The use of technology has
offered opportunities to tailor and adapt wordingich it is more efficient and
readable. Our study has shown that overall the igpalf the feedback provided to
students in the first year is better and more asités

I ntroduction

Feedback and assessment are areas of concern thighkigher Education sector in
the UK. It is even more important when students Ipers and classes are increasing
and students do not feel that the feedback thegivedelps them with their learning,
has enough detail or is given promptly as expresséite National Union of students
Survey (Yorke & Longden, 2007) This paper is pdrauo on-going research project
into assessment practices and examines the eHaeg of using an electronic
template and bank of comments as a feedback sgraiég purpose of the project
was to create an instrument which would help previgliable, clear, consistent and
efficient feedback. The paper presents an overakthe process staff and students
went through to share in the development of ceatamd of the bank of general and
specific feedback comments. It also considers soitlee practical issues related to
the process and using this bank but above alhntentrates on the research carried
out to evaluate the reactions of students to teedlfack provided online. Although
this research has taken place in one departmemnaliie and relevance can be applied
to any course which is taught using lectures antlamrassessments for evaluation.

ThelLiterature

The role of feedback, formal or informal, to sugpdearning and improve
performance has been widely discussed by acadeanitshere is a large body of



research which investigates this area and the @mublinherent to receiving and
providing feedback. Various stakeholders are isteckin the outcome of assessment
and the assessment process which does not onydanstudents but also employers,
university management, external examiners and tgualsurance bodies (Hornby
2003) The fact that students are demanding moregeency in the assessment
process as consumers and the need to avoid massifign an environment of large
students numbers where personal service is difftcube provided (Ottewill et al,
2003) also supports the need for providing moreatiffe and personalised feedback.

Concerns about feedback

There are a number of concerns on the part of atadethemselves and students
about the effectiveness of feedback. It is dhat assessment tends to focus on
activities which are separate from learning. Assemt and feedback are more about
learning outcomes measurements rather than thevlsyoeommunication in which
meaningful feedback is provided with the aim ofeefing changes in the learning
behaviours and which results ‘in students takimgjoa that involves — further
learning’ (Gibbs & Simpson 2004).

It has also been found that students complain ath@utack of adequate, timely and
understandable feedback. The nature of the feedisaaen regarded as one of the
reasons why students do not pay attention, doesat or take heed of the advice they
receive; students cannot understand it due todtgon used and its negative rather
than constructive nature (Orrell, 2006)

In addition, assessment practice, particularly sathve assessment, has been widely
criticised because of its lack of reliability, lack understanding on the part of
students of what is expected of them and the ldgikrafessionalism on the part of
examiners which leads to grade inconsistencies ¢@dvan et al, 2004; Elton, 1998
in Hornby, 2003)

What feedback is about

It is therefore important to emphasise that feekllshould not be just a means to give
student a mark or for lecturers/teachers to provit&r own criticisms, advice,
opinions in a one-way direction and for studentseteive this in a passive manner.
As feedback is a means to acquire knowledge tteddnae constructed by the learner
through a process of adaptation and modificatioadqMillan & Maclean (2005) and
therefore it requires a set of criteria agreedhgyléarners and by the educators. Gibbs
and Simpson, (2004) found that assessment coulddxbto engage students in active
learning. Other researchers have also shown bowative assessment and feedback
might support the development of learners selfdagn (Nicol and Macfarlane-
Dick, 2004; Nicol and Macfarlane-Dick 2006) arthtt there were large gains in
learning where assessments focused on generatedpdek and encouraging its
application (Black and William (1998).

Feedback should not be a postscript to teaching leadhing but should be
constructed as part of the overall educational ggscwhich should start with
activities which come before the actual teachilkgseplace, with the design of tasks,
criteria for assessment and content, continues aftd feeds into the re design of the
course. Orrell, for example, suggest a three sggproach and Gibbs & Simpson
(2204) and Nicol & McFarlane (2000) have designetumber of conditions around



which effective assessment and feedback can bewsthi (See Appendix 1 for a
comparison of these approaches). The aim of fatigva determined process is to
address a number of issues which will ultimatelgvalstudents to monitor their own
learning in an intelligent manner, supporting tleeelopment of their self-esteem and
motivation and face future learning challenges. fdsponse of students to feedback
which goes beyond editing, criticism or justificatiof assessors’ judgement can be
deeply effective (Orrell, 2006) and crucial for dgat learning (Macmillan &
McLean, 2005).

Development and provision of criteria

The creation of effective criteria however is pehhtic but it has been shown that
when criteria grids and standards follow a proadsdevelopment, they can have an
effective role in the process of learning. Thisgass calls for students to engage with
and internalise the criteria, they must participmtecreating that criteria and must
engage with the feedback (Rust et al, 2005; GilblbisSimpson, 2004) Learning has a
socialising value and when students take part emtorg the criteria and grade
descriptors that value is supported and embeddexhimformal manner which is
more important than formal instruction (Bloxham &e¥t, 2007). But this socialising
process has to start with the tutors who need tonNmdved in the collective decision
making and creation of criteria ‘rather than havihngm given by a course or module
leader’ (Rust et al, 2005)

Feedback can be formal or informal, verbal or wntand this variability also adds to
the problems. Tools to provide written feedbackyviaom informal comments on
assignments to standard printed proformas. Soraehées are using banks of
comments to provide feedback to students in aguifidrmat or using computerised
templates, in order to address the general anddatadnissues, include personal
comments, save time, and provide a more readall®fsebservations (Nicol &
Milligan, 2006). The problems as these authorsgesgis finding out if these
comments are appropriate to the task or effect®onovan et al (2000) used a
criterion-referenced based assessment grid whitiowdh useful for improving the
quality of work, it proved to have a number of f[geons related to its lack of detail,
vagueness, subjectivity, imprecision and did noentdied the strengths of
weaknesses of the students work. Like other acaderthese authors, call for a
systematic process which is integrated to a coanskflexible enough to retain the
same wording when this is appropriate and adapgrotthen necessary. With a
printed grids this flexibility is difficult to aclkeve and this is where technology could
be useful.

The use of technology is not always considered aeans of supporting pedagogic
practice (Ottewill et al, 2003)) and it is also a=mt that individualised feedback
electronically is not very frequent (Hornby 2003)The potential value of using
technology to support assessment and feedback gsexas studied by Nicol &
Milligan (2006) who advised on various tools thatikd be used to support each stage
of the feedback process. Gibbs and Simpson (2@60g)e that computer-based
testing has been adopted and this provides imneefiiatiback, like MCQ tests.

Summary of Literature
According to various authors the nature, qualityd eextent of feedback have
considerable motivational impact on student leaynifor this impact to be realised,



the criteria on which feedback is based has torbdyzed in collaboration with tutors
and students in a constructive process. This peoa®uld help address the problems
associated with feedback and assessment whicheesisebone-way process, difficult
to understand, negative, unreliable, inconsistadtlacking in personal relevance for
future learning. The construction of standard a&pecific comments may help
address some of these issues and the use of compotplates may also help to
reduce the burden of work on tutors and improveodpipities for personalising
feedback, timeliness and clarity of writing whichnoot always be encountered in
handwritten comments. These are therefore thesandach this study will be
considering and the sections that follow deal wiid context, the project stages and
methods, key findings and implications of the fimgh

The Context

The Department of Marketing at the University ofaBiclyde is taking part in a
project funded by the Scottish Funding Councildengineer assessment practices in
Higher Education (REAP). The importance of assesénn determining student
learning is the basis for the REAP project (sep:tttww.reap.ac.ukhe department

is seeking to improve the feedback process, impowezall learning experience and
reduce the administrative burden of marking subionssfor a large class using new
technologies (WebCT). Multiple Choice Questiondemtd on-line feedback using a
bank of comments have been introduced

This paper is based on the use of on-line feedbaokments with a first year class
(Principles of Marketing) which has 533 studentse Elass is taught by one Lecturer,
a Senior Tutor and 10 Graduate Tutors who are argehof the 47 tutorial groups.
The tutors have all experience of teaching and laés@ been students themselves up
until recently.

Students used to receive feedback by means oindasth proforma which had been
designed by the class coordinator, tutors and adeaaic practice member of staff
and had been in use for 10 years. The electre®dfack at Strathclyde uses an in-
house developed template employing Visual Basiofw@re and is used in
combination with traditional class methods (lecsu@nd tutorials) and seeks to
improve its quantity, quality and timing. The dleaic template contains general
explicit comments which are used to generate a Wloodiment which tutors are able
edit and personalise.

Criteria Development Process

The process (see table 1) was based on the twbreae! (student/staff interaction)

with 8 stages suggested by Rust et al (2005, pp238Y which involves the shared
opportunity to create and discuss criteria by st@icussing this with the students,
applying it and then obtaining evaluation to feetbithe improvement of the criteria.
The Department already had explicit printed criteof a shopping-list type with

boxes for tutors to write comments and was use@very class. For this project this
list of criteria which included areas such as oNerantent, presentation standards,
research, citation, content specific areas, commigsand recommendations was
reviewed.



In our process there is an additional stages inwglthe generation of the bank of

comments on and uploading them onto the computkriemplate.

Due to time

constraints the bank of comments was not discussttdstudents and when marks
and feedback were discussed for the first assighnrdormal reports indicated that

some students were unhappy with the feedbackvaasitconsidered to be too general
and the tutors also thought that they reflecteccthese coordinator perspective.

Table 1. Feedback development process

Stages Assignment 1 (report) Assignment 2 (essay)
1. Assessment Criteria already exists in printgdCriteria already exists in printe
design & proforma - proforma -

Development of
criteria

2. Tutor discussion | Review of the existing criteria byReview of the existing criteria

of criteriaand tutors and class coordinatg taking into consideration tutors and
assessment content specific and general critefigtudents concerns raised in the
guidanceto staff (structure, referencing, etc) discussion of first assignment

3. Creation of bank | Class coordinator uses the revigeReviewed criteria is used to write
of commentsand criteria to write the bank ofthe bank of feedback comments|to

uploading online

feedback comments to be put on
electronic template

tke put on to electronic template

4.Students
engagement with

Discussion of new improve
explicit criteria with students durin

dDiscussion of new improved criter
gwith  students during tutorig

a
|l

criteria tutorial sessions when the tasksessions when the tasks were bei
were being discussed discussed
Example of report uploaded online
(implicit criteria)

5. Completion and | Students submit assignment online  Students swdssignment onling

submission of work

6. Marking and
moder ation

Tutors mark and use bank
comments to produce a Wo
template with general and speci
feedback

Class coordinator second marks
sample of reports

pffutors mark and use bank
rc¢omments to produce a Wo
itemplate with general and speci
feedback

@lass coordinator second marks
sample of reports

of
rd
ic

7 Active
engagement with
feedback

Tutors return feedback and mar
to students online(weeks

Discussion of feedback an
comments and peer discussion
tutorial

Informal research on areas
students concerns

k$utors return feedback and mar
to students online(weeks )

Discussion of feedback an
icomments and peer discussion
tutorial

of

8. Formal research

Qualitative and Quantitative: Focl
group and Questionnaire aft
students receive marks for fin

uQualitative: discussion in tutoria

stecond assignment

S

eafter students receive marks for

Assignment

Source: adapted from Rust et al, 2005



For the second assignment tutors provided their wiews about the comments and
these were changed. For example

You have had nearly three months to write thisyessaloesn't look as if you made the best
use of this time. Most likely, this outcome is auk of disorganisation and poor forward
planning — break this habit now before it causggaificant damage to your progress. In the
years to come, you will have significantly lessdito prepare more challenging assessments,
and a lot more work to do overall — a failure tgamise yourself properly will make your life
miserable.

This comment for a report that failed was considdoebe too negative and personal
which did not indicate what areas the student cbalk got wrong in terms of
content. For the essay it was changed to theviolig:

This is a poor essay. You have had nearly threstimsdo write it and have also received
feedback from your report which you should havenakto consideration to plan and work

on your essay. Your essay is weak in theory angbaoyand marketing mix information. It is
possible that this outcome may be the result afrganisation and poor forward planning so
you need to organise yourself properly. On thepttand you may have had problems
understanding the question, the theory or bottthiff is the case you should seek advice from
your tutor or class coordinator.

Another example from the same template for a faitgEbrt repeats the negative
points given at the Overall section in the Condunsi and Recommendations
section and says very little in terms of constuectiction to take:

You have had many weeks to prepare this reportpiiethis, your poor effort looks as if
you have spent very little time in preparation. Mbkely, this outcome is a result of
disorganisation and poor forward planning — brehis thabit now before it causes
significant damage to your progress through yast fiear

You haven'’t done this at all well and this robs yoeport of much of its impact — you
have lost marks over this.

You should have considered what recommendationymudd make much more
carefully, basing your points on the most imporitatns from a SWOT analysis.

What was the rationale for your decision? It wastegr.

Again it was changed for the essay to be more fpecid less negative:

The idea behind the marketing mix is that the flaments are made to work together in a
coherent system related to target segments andaimpetition. Your conclusions were
adequate as you have considered some of the altessaelated to marketing mix strategies
but could have been much improved by drawing tagedtte four elements of the PS3
marketing mix and commenting on how well they waglether. To this, you could have
added more thoughts on the alternatives for theréubf the PS3 range.

This whole process indicates that the generationpaoper articulation of feedback
comments is difficult and resource-intensive. laldobe said that even those changed
comments may still be unclear and vague. The dassglinator, students and tutors
all participated at one stage or another in thegss but the comments were not fully
discusses with students so it was important to geights into their views and this
was part of the research undertaken as will be settre following sections.



The Study M ethod

The REAP group is evaluating the whole researcheptousing qualitative and
guantitative tools: semi-structured questionnaieesl focus groups with all the
participating institutions

This paper uses the qualitative data from the contsnehich students added in the
guestionnaires, discussions in a focus group aosetitomments collected by tutors
during tutorials, The REAP questionnaire includeé open-ended questions to look
into the best and worst aspects of the assessmdrfeadback and any adjustments
done to teaching practices. The discussions intab@rials aimed tocollect the
reaction of students to the bank of comments aedutte of WebCt and the Word
document. The data covered the nature of feedbankments, the usefulness of
feedback for clarifying strengths and weaknessssfulness for future assignments,
whether students had read the comments and th&idas to the use of WebCT.

The electronic template and bank of comments wlasepli during session 2005-2006
In discussion with tutors it was found that thegagnised that the level of detail and
opportunity to customise comments were valuablee@spof the template. The
guantity of feedback could not have been providehumally without a significant
increase in workload. As explained previously, tbenments for the first assignment
however, tended to reflect the coordinator’'s pestpe.

During session 2006-07, the use of the templatecantments was rolled out to the
whole class. After students received feedbacktheir first assignment, anecdotal
information indicated that they also found thainooents were too generic. This was
addressed in the second template. In additiore some of them noticed that they
were receiving standard comments they did notrfeslvated to read them all.

Staff members also identified some technical diffies as WebCt is very slow but
in spite of the time taken to download the assignmsand customise the feedback
form, the overall process of marking and returrfiegdback to students took as long
as when it was done manually.

Collection of data was done at two different stages

Stage |: Data collected after the first assigninieedback

The focus group was conducted by independentvieigers on 8 March 2007 in
order to gain qualitative data on students’ expees of the course in general, with
particular attention given to the use and introgunctof new technologies such as
generic feedback. 8 students participated in tloesayroup, and were compensated
for their time with a £15 voucher from a large chaiusic store. It was difficult to get
students to go to the focus group so we may hadeceop with an unrepresentative
group of students.



In the questionnaire, designed by the REAP teantchwiias delivered one week after
the focus group , three open questions were inditmléok into the best and worst
aspects of the assessment and feedback and arsynaeljii's done to teaching
practices. There were in total 135 positive commémrt best aspects , and 77 for
worst aspects. 53 of the positive and 22 of #gative comments were related to
feedback itself. Students also took the oppotyunivoice opinions not only on
feedback and assessment but also on other teaatiegts such as the tutorials, use
of WebCT, the Multiple choice tests and other issue

Stage Two: Data collected after the second assgh

Students’ reactions were collected by tutors duringprials after the second
assignment was delivered — information has beemstdal by 8 tutors covering
about 18 groups. Specific comments from 7 growpse(e students wrote down their
views) and general comments from 11 groups wer@imdd. These have been
analysed together with the comments which studiigd in answer to three open
guestions in the questionnaire. There were 113 tipesicomments regarding
usefulness of the feedback and online submissi@B. students found comments
generic.

Although both activities took place after the stidereceived feedback for their first
assignment, by the time the questionnaire was @@d/some students had started to
receive their feedback for the second assignmertt\gas expected that there would
be some differences in their perceptions

Resear ch Findings

This analysis focuses on the findings of the stuffacus group; the comments which
students added in the questionnaires and those eatamollected by tutors during
tutorials after students received their secondgassent. The dimensions covered
here are attitudes to the nature of feedback cortanghe usefulness of feedback for
clarifying strengths and weaknesses, usefulnessfuture assignments, whether
students had read the comments and their attitodbe use of WebCT

Nature of Feedback/Comments

The findings of the focus group with students desinly with the generic nature of
the feedback and indicated the negative vievihef comments received by students
which regarded them as generic and impersonal. nillseovering that the feedback
was almost identical to that of his peers the stufidt it was not ‘genuine’. A couple
of the students felt the standardised feedbackndidassist them in understanding
where they lost marks or how to improve future ssseents. There was also the
impression that the comments had been written byesoe who had not even seen a
report and as soon as students recognise thatitharbank of comments then they
lose confident in these:



You wouldn’t use it because it's standardised.jiid, it's useless because it's
something someone’s written without actually hadngport.

These views were also reflected in some of the cemisngiven by students in the
guestionnaire (16 our of 42 comments ) :

‘Often feedback from the computerised marking syssegeneric and not
always accurately represents what is being markEuis in truth means
overall feedback is disregarded as students faslnbt based on their own
work’

It is evident that students do not trust the usgtafidard comments and this may be
due to the fact that they were not given an expianaf the context in which this

type of feedback is used and the process tutdsifdb generate them. In this case
students had not participated and this adds to¢gative perception. In fact one of
the tutors, when she realised the attitude townodsird comments, asked students to
think if those comments did or did not apply toithparticular work. When students
reflected on this they realised that the commeshirdfact apply and their attitude
changed.

Apart from the generic nature of feedback, othgratige comments in the
guestionnaire however reflected a number of issled) as vagueness of the
feedback (8)comments too vague

Imprecise:
‘It just says, when you've got a mark between 607&8nabviously you've got
a good understanding of the marketing mix, so ¢keelback says ‘you have a
very good understanding of the marketing mix’. ¥an't really use that.

Or not enough (6)1 did not feel | received enough feedback help @n himproved
my work. The implications here are that comments requiteetdesigned in a manner
more appropriate to the task.

Most of the questionnaire comments however werédipesndicating that a large
number of students found the feedback specificpndonal in nature contradicting
the findings of the focus group and which may @ftbe changes made to the
comments for the second assignmétite feedback was fairly detailed and prompt’,
'it was detailed; ‘feedback from tutors is personal and tailored tq ra¢her than

just an overall review. This helped me to underdteavhat | was doing right or
wrong, but also made me feel more like a studentwads appreciated’

The comments received by tutors during the tuteaddo indicated a more positive
attitude. Only a few student (23) found them tgtgeneric: Generic, as most of my
friends had the same comments eg: superficial tepat useful’ Most of them
however found them to be a mixture:

‘Some were a little generic, but overall they wegoad help in improving my essay’
This indicates that a large number of studentable to discern the value of the
standard comments and how they complement speciés. They also noticed the
difference between feedback for the first and sd@ssignment:



They were all helpful and showed me how | couldavgmy essay. The
comments were pretty useful, | don’t think theyenteo generic as they were
a lot better than the report feedback commenthag were very generic

Students also showed their appreciation for petsmthcomments: found that the
feedback was quite vague at bits but it did haeegotrsonalised feedback at the end,
it would be better if feedback was personal thramgh One of the tutors also
commented on this:most students tended to devote most of their aitetd the
Additional Comments section, which had more relegdn them’

All these observations serve to support the prieayb the importance of engaging
tutors and learners in generating and improvingteek.

Usefulness

The discussion in tutorials also covered othersavd@ch were not included in the
focus group or questionnaire and looked into whetshedents had actually read the
comments, if they found them useful for clarifyilsgues or for future assignments.
There is no doubt that a large majority of studératd actually read the comments as
only a handful mentioned they hadn’t: one sdididn’t read them all, | was
preoccupied with my mark’and another:

‘Did not read feedback because was satisfied witlgrade’

The majority found feedback usefulAfter reading the feedback form | can say it
was useful, as it gives feedback which applie®to pwn essay. They weren’t

generic and hence | found them useful, they weter@a for my essay and therefore
useful to me to improve in the futur&here were 34 comments about usefulness and
another 20 indicating that they had used the fegddfram the first assignment to
improve the second oneyeés, | think that is why | got a higher mark ook some of

the useful comments and tips and applied them tessgy’.

Interestingly another student saw the usefulnes&®thf types of general and specific
feedback: Although the feedback we received was pulled frdrark of comments, |
still feel what | received helped me to understauchit elements | had to work on.
The ‘additional comments’ box was more specifieaoh individual, which also
helped greatly’

Using WebCt

The discussion above concentrated on the feedbsaik but as explained, students
received this by means of WebCt and a few have cambed on its usefulness. One
student appreciated receiving it at times outdigettitorials, suitable to them:

‘It was much easier to receive the marks througlb@7eas it wasn't
necessary to arrange a time to go and pick it ug ae did not have a tutorial
at either of the times the marks were returnedvas also good to get the
feedback in the same place the essay was becawegsedble to look at my
essay and the comments together’
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WebCt was also good because students could alveassdtcess to their work and
marks on their own time and also avoiding unwast@dtiny form other students:

‘I found the grades submitted over WebCt very gsogrades are private and
no pressure to reveal these marks to peers. Stibgibhe information was
easy and convenient’

Other issues

Finally, on the negative side, a number of stuslenimmented on the lack of
discussion in tutorialsthere is not enough time in tutorials to persondlilycuss our
results and feedback with tutors or as a classthere was no chance to discuss
feedback with my tutorThis may be evidence that there was a degree @ity in
the way tutors have handled the feedback as ottedititorials in each semester was
specifically allocated for discussion of feedbankl @ number of students commented
on this: in our tutorial our tutor explained what was reqgedf of us for the report
which was really helpful, The same was done feregsay and presentation’

Overall however there are indications that the estisl experience has been positive
and this was expressed by one of them in this ntanne

‘Standard feedback and the additional comments werg good. Additional
comments at the end of the feedback were essenpiedviding specific points
to be improved. Prefer using the online submissioa also preferred having
marks online too. The WebCt feedback can be priotd and brought to
tutorial if there are any further questions.’

Implications

There are implications concerning the generationomiments, the process to do this
and the use of WebCt to deliver feedback.

In terms of the value and effectiveness of the ifipeand standard comments the
research showed that feedback comments were faubd tiseful in helping students
understand their learning particularly when theszewpersonalised. It is however
obvious that some students still feel resentful dodnot trust standard comments
unless they can understand how they are createthrsineed to explain that standard
comments are used to provide relevant feedback wWiexe are common issues which
may apply to a large number of assignments. Ag Bmstudents understand this and
can recognise that general comments also applyeio dwn work then they will be
able to see it as tool which can support theimliegy and strengthen their capacity for
self-assessment (Nicol & Milligan, 2006).

There was also evidence that if language used tiscai@fully considered it may
confuse the learners. Although this was addresedtre for the second assignment,
students still found some of the comments vague iammrsonal and will require
further action. There are two separate issues hEne. criteria for assessment and the
bank of comments are two separate documents ahdugh the criteria were
discussed during tutorials, there was no oppomunitook at the bank of comments
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so the new challenge is to relate and convert titeria into relevant comments.

There are time and other constraints to be coreidench as the number of tutorials
that can be offered by the Department, but thidyshias shown that an experienced
body of graduate tutors can act as a filter ancyto students as they have been
students themselves. This has been supported irel@arch, because their specific
comments are appreciated by students and the gezmriments which they helped

change for the second task was more positivelyivede

The fact that there was variability in the discassof criteria for the assessment may
yet indicate that the process in still not fullyempto the tutors. They may not have
been properly trained or that like the studentsythad not fully participated in the
generation of the criteria and feedback comments.

As far as the overall process, the findings ofrémearch indicate that the arguments
developed in the literature for following a constive process for creation of criteria
for feedback are indeed valid. It has to be peedun collaboration with tutors and
students. The role of the tutors has been invédualthe improvement of the criteria
and comments. But as the previous discussion shihesproblem is finding the
opportunity and time to fully engage tutors anddetits. The added element to the
Rust et al (2005) model to include the creationtled bank of comments and
uploading these to the computer system, besidesirigg] further discussion
opportunities, has practical implications, andeiquires more time for planning the
stages and when they should take place.

Finally, the Word feedback document produced ariveted online on WebCt has
been a success in terms of flexibility, readabilapd facilitating timeliness.
Communication on the outcome of the assignmentspr@spt and reached students
before the tutorial where the feedback was discuss&his should add to the
opportunity for reflection and learning. Tutors reveable to add and adapt the
comments to make these more appropriate in ternssitgect and personal content.
There have also been added benefits which hadesut &éxpected: the opportunity to
receive the marks in their private time and spaae valuable to students as this does
not expose them to unwanted scrutiny from theirpaad does not undermine their
self-esteem, particularly if results were not gavdvhat they expected. Thanks to
technology, the Department has now all the assigtsnand specific comments
provided by all tutors which could be used for It reflection and improvements.
There is still a lot to be learned in this respesiproviding feedback remains a time-
consuming and labour-intensive process.

The full implications of the study will be consréd once the analysis of the findings
of the quantitative research is completed.

Conclusions

The development of effective assessment criterch raraningful feedback requires
engagement of all people concerned. This is a ognd dynamic process which
requires support at all levels. A systematic precghich is embedded in the course
and teaching plan should help create criteria @edildack comments which are less
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subjective, vague and are more constructive andifspe The use of technology can

offer opportunities to tailor and adapt wording ang more efficient and readable.

Our study has shown that overall the quality of fiedback provided to students in
the first year is better and more accessible bpbdpnities to actively engage tutors
and students in the creative socialisation procégke learning cycle are not fully

used. Simple improvements such as meetings withrs to discuss changes and
using time in tutorials to explain and improve faedback wording need to be made.
The challenges for the future include the develamnoé a culture of feedback in the

Department so that we can address the changedtatpes of those students who
will proceed to the second year, as they have hditfeaent experience from those in

previous years and for those in subsequent years.
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Appendix 1

Feedback Models

Rust et al, 2005

Gibbs
(2004)

&  Simpson

Nicol & Macfarlane-Dick
(2004)

Staff: Assessmer
design &
development o]
explicit criteria

tSufficient feedback s
provided: often anc

[ detailed enough

$ Clear

understanding
i goals and criteria

of

Tutor discussion of Focuses on performandef-acilitates the development
criteria learning and actionsof reflection and selft
under students’ control Fassessment
not on the students
characteristics
Assessment Timely Delivers  high  quality
guidance to staff information to students
about their learning
Marking and| Appropriate for the taskEncourages teacher and
moderation and the criteria forpeer dialogue around
success learning
Creating  explicitf Appropriate to students’Encourages positive
criteria understanding of whatmotivational beliefs and
they should be doing self-esteem

Active engagemen

tFeedback is received ar

Provides opportunities

O

with criteria attended to close the gap between
current and desired
performance

Completion off Feedback is acted upon Provides information [that

submission of work

can help shape teaching

Active engagemen
with feedback
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