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Overview/ About the class

This is a large, first year class which runs oweo semesters. Over the past three years,
student numbers have increased from 80 to over 2002006/2007, 230 students were
registered for the class. Although the class ¥e&d changed in 2005, the format of classes
has otherwise remained the same for several yel$28 is the only first year tourism class
currently in the curriculum and is designed to jdevan overview, in little depth, of the
scope of tourism studies, exploring key issuesthathes. Thus the emphasis of the class is
on breadth, rather than depth of knowledge. Togarestouched on in the class, which are
explored in further detail across the second aird trears of the degree programme. Staff
involved in teaching the class are Mr Rory MacLell&enior Lecturer in Tourism and Dr
Karen Thompson, Lecturer in Tourism. Mr MacLellsnclass coordinator. These staff
between them currently deliver two one-hour lectuper week across both semesters. In
addition, students are timetabled to have four loma- tutorials per semester. These tutorials
are normally staffed by five or six research stuslefom within the Department of
Hospitality and Tourism Management and are adnarest by Graduate Teaching Assistant,
Miss Clare Speed. Attendance at tutorials is cdsgoy and students are assessed on their
preparation for these sessions. Attendance aftrects currently optional.

General Drivers for Change

The class is assessed by a mixture of tutorialtinphort answer tests (SATS), essay and
examination. The essay has typically been vemittomal in nature, asking the students to
explore a topic of their choice in further deptit providing them with little more than a
reading list as guidance. The SAT tests have bemixture of multiple choice, true or false
and short paragraph answers. These tests haveabeenistered during class in the lecture
theatre, under what are clearly not ideal cond#tion

It is possible for students to be exempt from tke@n@nation by performing well in the other
pieces of assessment. Feedback to students onl&&Tiseen given in tutorials, but this was
mainly to provide the student with their marks. efdnhas been little opportunity for students
to explore their performance in these tests. ‘Ahifeedback was provided for essays, but this
was fairly brief and general. Since this was oftenfirst essay that students had undertaken
at university, or perhaps ever, students may hak difficulty interpreting the assignment
brief and often had little concept of the goal/stad expected and how their performance
measures against this. Moreover, no model answerg provided and there was no
opportunity for students to close the feedback loop

Attendance at tutorials was good but lecture atiend was poor and tended to tail off
towards the end of the first semester. This wagaagted by an unfortunate timetable slot.
There was a desire to modernise the class, makingttident experience more enjoyable and
entertaining for students who are mainly rathemgpand do need to be motivated. However,
there was also a strong wish to instil in the stisi@ greater sense of responsibility for their
own learning and to achieve a deeper level of lagrthrough new forms of assessment. In
addition, as students taking the class were ewgté¢ni@ university with different entry criteria,

it was desirable that ways be found to support weatudents who typically struggle with the
traditional forms of assessment used.

The class has made reasonable use of the virtaralitg environment (WebCT) for the past
two years and most students log on to the claswsity regularly. However, WebCT is being
used merely as a repository for information (tralssion model) which the students are
already provided with in other formats (class hamodp lecture slides etc.). A WebCT import
file is provided by the publisher of the core tedhk, which constitutes an electronic copy of
the core text plus additional learning and self-teaterials that students can obtain access to,
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via a password, if they have purchased the core t&% date, no structured use of these
materials had been attempted by the teaching team.

Specific Drivers for change and aims of intervemtio

The 3-4pm Monday and Friday timetable slot was poor iarfuighly restricted by one group
of students (HHM) who had laboratory classes fretnd pm three days a week. By halving
the number of contact hours and splitting the clastwo, it would be possible to remove
these students from the timetabling equation amdl & more appealing second timetable slot
than the 3-4 on a Friday afternoon. The size otigreas large and there were few lecture
theatres which could accommodate the group. Tdded to the timetabling restrictions, but
could be resolved by splitting the group in twoctuges were based on a core text book and
posted on WebCT, which called into question thdulsess of the lecture platform. It was
felt that staff time could be better used by makimgre inventive use of the virtual learning
environment. However, although staff are relativetynpetent WebCT users, there was no
web development expertise within the department:WebCT standard’ had been achieved
between staff involved in the class in terms of vdo@s what, for example with regard to
answering questions on the noticeboard within tatetimeframe or posting lecture slides by
a certain deadline before the lectures.

As the previous point suggests, there was repetitigthin the course and too much
duplication between the textbook, what was avadlan WebCT and the lectures. As a result,
there was a lack of motivation among students tendtlectures, since they did not see their
value. The class was arguably less dynamic aradf@rtaining than some of the other first
year classes within the business school and LASS, which we are competing for student
numbers. There was a poor conversion rate frorntérsecond year tourism principle subject,
which may be improved if the students enjoyed taescmore. There appeared to be a lack of
engagement with the subject/discipline in compariso other subjects. The class
administration was rather unwieldy and could beatilined through greater automation and
use of learning technologies. The class was argual@dr taught and over assessed. Students
saw assessment as an unpleasant surprise/interrupttheir studies, rather than something
to work towards. Administering SAT tests to 230d&ints creates logistical problems. The
assessment was disjointed and little feedback wviged, considering the amount of
assessment which is undertaken.

Summary of drivers for change:
* Increase attendance;
* Improve student experience;
» Decrease contact hours and increase private stowy perhaps supported by
peer assessment;
e Improve group cohesion;
« Increase interactivity of lecture slots (on-demgaathing);
e Greater use of diagnostic testing to assess stpdegtess;
« Allow/facilitate student assessment of own knowksdg
* Increase enjoyment of subject;
» Assist weaker students;
« Improve feedback to students, including feedbasckfpeers;
« Make better use of educational technologies;
« Ensure greater alignment of teaching and assessment
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Method

The number of lecture hours was redutedne hour per week and the class split in hiuf.
place of the second lecture slot, a more studemiraex activity was undertaken via webct
using secondary and tertiary courseware on WebUilleopodcasts were created with the
assistance of Spoken Word Services at Glasgow Qakd  University
(http://www.spokenword.ac.uk/ and were supplied with links to additional méatks:
Students were encouraged to watch the podcasts farithe appropriate lecture and to
undertake independent learning around the topics.

Personal response systemere employed within the lecture slots to increfesalback and
self-assessment possibilities for students, engeudsalogue between students and reinforce
the learning from textbook and videopodcast. Tss of electronic voting systems (EVS)
was practically supported by a member of the REzsnt

More frequent online SATseplaced the traditional tests and allowed thdesits to test their
knowledge on a more regular basis, towards a mamadtive learning experience. These
tests were set up via WebCT with built in feedbasi,that students received immediate
feedback on their achievements.

Students were required to produce a group presemtat the end of the second semester.
Into this was incorporated intermediate online\dibtis between students and tutorial group
leaders which fed into the student presentations.

Proposed Re-structure for Introduction to Tourism

Formative Feedback

Student Resources: Lectures:

Class Textbook Active / Directed Reading Interactive EVS

Podcast(s) Group Discussion

Other / Online Material Responsibility for Learning

WebCT Resources: Short Answer Test:

Online Questions for Active / Directed Reading Testing knowledge

Self-Assessment / gathered in the text,

Directed Reading / Responsibility for Learning podcasts, and the

Linked to SAT / Exam interactive lectures
Self Assessment Summative Feedback

Note: This model excludes the tutorials, which cannot be changed at this time

Evaluation Methodology

Qualitative evidence was collated from course leadterviews, two student focus groups

and open-ended responses from a student questien@aiantitative data was also collated

from the questionnaire. Class grades averages rgpegssion rates were compared across
cohorts for sessions 2005-6 and 2006-7.
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Course redesign in relation to David Nicol's 7 Prigiples of good feedback practice &
Gibbs & Simpson'’s first 4 conditions of good assesgent practice

Principle 1: Helps clarify what good performance is(goals, criteria, expected

standards)

Learning outcomes which had previously been pralidehe class booklet were available on
WebCT. The learning outcomes were stressed to staidéa WebCT and additional directed
reading was provided via the podcast. A numbeguastions were set that students were
asked to reflect on (after having read the boolpt#raand watched the podcast) and which
were tested in the lecture. By having an opponutot view the podcasts and think about
questions before the lecture, students were abjmitoa clearer idea of the learning criteria
before attending the lecture. Students were madareawf the differences in learning
expectations upon them my staff. As Karen illugttlat

They were spoken to at the end of the first semtstautline, not the fact that the
learning outcomes had changed but that but thatexpectations were different on
them in the sense we expect them to come to @asygldone more preparation than
they would have in the first semester and thatehehing style would be different.

A link between proximal and distal goals was preddy the invitation for speakers from the
Tourism industry to give the students presentatibased on their own experiences of
studying and working in the field. These real Bigplications of the learning goals provided
students with example of tangible benefits to fiitiiy their individual task goals.

Student perspective

Students in both groups were very satisfied withdtandard of criteria that they had received
for their essay in the first term but they werenals agreement that there had been a lack of
consistent criteria or expected standards for tiesgmtation tasks. Students in group 1 felt
that there had been a lack of guidance about hewgithup presentations were expected to be
carried out and that they would have benefited fhrmwing access to an exemplar. In addition
they considered the task to be too vague. Discassiom focus group 2 indicated that there
appeared to be some inconsistencies between studdatstanding of the presentation task
instructions across tutorial groups. Although stidéhad been supplied with an instruction
sheet, the verbal instructions that they had recefvom tutors reportedly digressed from this.
In contrast group 1 students said that they hadvesly well supported in the essay task in
terms of clear criteria and expected standardfiofiljh one student commented that it took a
while before an understanding fell into place,dh&lance notes provided had been extremely
useful in helping to achieve this aim. Group 2 stud were also satisfied with the criteria
that they had received for individual tasks. Ongleht who did have a query was extremely
impressed to have received a reply within half aarton a Sunday and generally felt that the
level of personal attention and communication wasdgas students were always made to feel
welcome in their office at any time. Results frdme student questionnaire revealed that 57%
of the students had felt that the purpose of thidcasts had been clear to them compared to
11% who disagreed-{gure 1A while 52% felt that there had been sufficientdguice on the
online tests compared to 30% who believed it hashhmclearKigures 1B.
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Number of Responses

Figure 1A: Criteria for podcast learning Figure 1B: Criteria for online tests
outcomes
Q16. The purpose of the podcasts was clear Q25. There was sufficient guidance and support
60 45 for the online test
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Principle 2: Facilitates the development of self-aessment (reflection in learning)

EVS
The use of EVS in class was designed to promotieasséssment. Karen explained the

process,

| think answering questions and discussing the amnswn class should be valuable,
for example, why did | press a particular buttoninrsome cases obviously it was
because they just didn't know the answer and thstygicked one but it was obvious
that some students were actually thinking abodir thieswer before they pressed it,
especially when we asked it twice. If we askedjtiestion again it was obvious that
they had been evaluating their own knowledge amt aliscussing it with other
people in the class.

Online tests
Students were able to record their progresses tineotests and access it at multiple time
periods because their performance is tracked byQVednd they could also compare their
performance with their peers on WebCT as well aseatures using EVS graphs. Karen
elaborated,

On the online test, we gave them quite intensieébfack and WebCT was set to tell
them what answer they had given and what answeriglasand so they should have
been able to see...On WebCT all the marks are thadetteey get marked for each
tutorial as well. The tutors are asked to put tirawithin a week of the tutorial so

they know how their tutorial profile is building up terms of their score, the online

test scores they are provided with immediately whentest is finished...There’s an
option to release the statistics in WebCT so they tan see how they are performing
in terms of the class profile.

Student Perspective

EVS

Results from the open ended questions in the stuperstionnaire suggest that some students

found that the clickers to ke waste of timer pointlessand distracting and one student felt
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they could take more effective notes without cliskd he clicker questions were described as
very easyandbased on opinion not fadDne student put it:

I didn't like using the clickers, | would just peeany button because | really did not
like them. It seemed more like repetition thamreay.

Quantitative results revealed that while 31% thautitat the EVS questions had been
challenging, 33% disagree&igure 2A. 51% felt that the same objectives could havenbee
achieved without the use of clickers compared & 2#ho disagreedr{gure 2B. However,
43% of the students believed that using the clElexd increased their understanding of the
course content compared to only 25% who disagréégure 2Q; 66% considered the
clickers to have increased their concentration @venb to just 15% who disagreefigure
2D) and 57% felt that overall, the clickers had citntied to their learning=igure 2B.

Figure 2A: Student questionnaire
responses to level of challenge posed by
EVS questions

Figure 2B: Student questionnaire
responses to the requirement of the
technology to fulfil objectives

Q8. The clicker questions were challenging Q9. The same objectives could have been achieved in this module
40 40 without the clickers
35 1 35
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&2 — — > 20 — —
S 36.27% ) 35.29%
o 15 o 15
@ 28.43% 26.47% a . 25.49%
E10 - - £10 | || 22.55%
2 2 15.69%
> - ] | ssew || °1 - - - 9
o H 290 T il 0 T
Strongly agree Agree Neutral Disagree Strongly Strongly agree Agree Neutral Disagree Strongly
Response disagree Response disagree
Figure 2C: Student questionnaire Figure 2D: Student questionnaire
responses to changes in understanding responses to changes in concentration
through EVS through EVS
Q1. Using clickersincreased my understanding of course content Q2. Using clickersincreased my concentration in lectures
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Figure 2E: Student responses to the overall benefof EVS

Q10. Overall, the clickers contributed to my learning
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Online Tests

Some students in focus group 1 felt that the gawdsn questions on the online tests were
too short to be an effective learning aide. Theas @also a perception that it was difficult to
differentiate a correct answer becauak the answers sound rightand there was some
suspicion that due to technical aspects, two arssweuld be exactly the same. Several
students expressed their views that the on-links tesd been a useful way to help them to
reflect on their learning but again commented thatquestions were too fast paced, which
lead to more guessing than informed decision mal@agne students felt quite panicked by
the limited time process. Students also said tiet had not had any feedback on the on-line
tests although one pointed out that they were tiblgauge their own performance, which
motivated them to study more. However there wapisios that peers would at times access
the on-line tests as a group and pass answers foierids who could then achieve an unfair
advantage in performance.

The results from the students questionnaire suggleat many students found the online tests
to be beneficial, and unlike the EVS clickers awndiqasts, more students felt that the same
objectives couldhot have been achieved without the tests than Eigute 2F. However the
guestions were considered long and complicatedonyes and the limited time scale also
increased stress levels. One student found thajuestions in the online test included content
that had not been covered in lectures or the neitians of the textbook. One student found

The limited amount of time made available for théne tests made it impossible to
look up any answers you did not know at the tingkiaavitably lowered your mark
as you wasted time looking for same

One student also mentionedollusion of some students regarding the online test.
Notwithstanding these issues, students were pesétbout the flexibility offered by online
testing and the added motivation to regularly stuburse content. Thus, it appears
worthwhile to retain the online tests for the fuand address the technical and process
issues.
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Figure 2F: Student questionnaire responses to theequirement for the importance of
online tests to learning objectives

Q27. The same objectives could have been achieved for this module
50 without the online test
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Principle 3: Delivers high quality information to students about their learning

Verbal feedback during lectures/ multi-media cohtislivery
The shift from transmissive to interactive learnimas resulted in a high quality of content
delivery and learning opportunities for the studantgeneral, as Karen explained,

Well the lecture materials have been altered cotaplefrom contact delivery to
testing so the content delivery has really gone the podcast and the students have
been encouraged to read the textbook. What | gpdend to do is to offer some
guestions then do a little bit of content delivaryterms of where the weaknesses
were maybe from the questions that I'd asked bem tijone back to maybe retest
some of the questions or maybe ask some moreaneesti focus the content delivery
on something that was not in the textbook or hafifitétd into the podcast so | would
say that the content of the lecture has changedtiety but | don't think it affected
the quality of the students’ learning because tifermation was available in other
ways. | think we created the podcasts to compemnsatenlyfor the fact that there
would be less delivery in the lecture but also fihet that students only had one
lecture a week as opposed to two. | think thatf#io that they were able to use real
life examples from BBC archives was quite valuable.

This meant that students benefited from being tbleave regular feedback on their learning
during each of the lectures.

Feedback on online tests

Students in both focus groups were both very unhaimut the length of time that was
available to them to read written feedback commenttheir essays during the tutorials in the
first semester, although some inconsistencies exdelngtween tutors from the second focus
group discussion. Group 1 students pointed outlibeause it was not always their own tutor
who marked their work but they may not recognigertame of the marker, it was difficult to
obtain any clarity on the meaning of any ambiguimesiback. In contrast, during the second
semester, students had an opportunity to gain inatedrequent and consistent feedback
from the online tests.

Tutorials
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Because the tutorials were fixed and thus not stiljethe learning and feedback cycle in the
way that they potentially could be, however studédrad the opportunity to pursue feedback
on their general understanding of the learning nadte

Student Perspective
Verbal feedback during lectures/ multi-media contlivery

Some students felt that the interactive naturéneflécture with the combination of materials
was instrumental in increasing active learningoAs student put it,

There’s so many things relating to the BBC news, phits on all these different
things, she’s got so many things relating to owside uni and bringing it all
together and she comes in and asks us questiong@rlb it on the clickers and she
looks at the statistics of it in our class and wel at it as well and it says, so many,
75% of you think this, why do you think this anehtigoes on to explain it. We get to
speak to her, we don't just sit there, take naddesetimes don’t understand the notes,
like she’s actually making sure we understand vghats talking about.

Although responses from the student questionnaggest that only 27% of the students had
specifically discussed the podcasts with their pedrile 49% had notH{gure 3, this could

be explained by the use of provision of the oppotyuto discuss the content during class
time using the EVS clickers.

Figure 3: The role of podcasts in increasing activiearning

Q19. | discussed the podcasts with my peers
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Feedback on online tests

Although focus group 1 students claimed not to h@eeived feedback on the on-line tests,
students in the second group said that they hazvext immediate feedback, which they had
valued.

Tutorials

Verbal feedback in tutorials was felt to be lackimgvalue for both groups and there a
consensus that tutorials suffered from a lack dbrefon the part of some students.
Suggestions for improvement from both groups inetuthe promotion of more discussion
during tutorials. While group 1 suggested geneasionfative feedback during tutorials for on-
line tests and more structured criteria for tagksup 2 suggested on-line formative feedback
and EVS in tutorials to promote discussion. In casttto the discussions in the focus groups,
many students found the tutorials to be the bgstaf the course. Tutorials were found to
be fun and informative. The discussions in tutgrigere enjoyed by a number of students as
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a means to interact with others and to learn ndarnmation or reinforce ideas and ask

guestions in a relaxed, informal manner responsdlestudents questionnaire indicated that
the tutorial tasks were seen as a good way of agptyeory that was learned in the lectures.
As one student put it,

I have always liked the tutorials as you can interaith the class and the tutor. It
helps understanding of topics when you discuss.them

Principle 4: Encourages teacher and peer dialoguaeund learning

EVS
The use of EVS in lectures encouraged lecturer/giseussion around the learning activities.
Karen described the process in the following way,

Well they had a week to watch the podcasts befwddcture and some of them
probably had longer than that because they hadctute on a Monday and on a
Friday and normally we start off with some very grah questions, whether they had
enjoyed it or whatever but the nature of the subjeas that the questions were
designed to promote discussion rather than to ebtest the students. Occasionally
there would be a question that | thought would havight or wrong answer that you
know prevailing opinion would have centred at ond ef the scale or whatever but
there was certainly scope for discussion at the @nelach question once the results
had appeared but there were particular students wkoe very willing to participate
in that and then there was a whole bunch of othedents who sort of just sat back
and listened but | think towards the end of thesgldnat was changing.

Group work/ Presentations

Students had an opportunity to gain peer feedbacingl the online discussions as Karen
explained,

They had an opportunity to discuss each othersirdgiin choices in the online
discussion that they had leading into the pres@smaind of course they watched
each other’s presentations as well and would haaentable to make comments and
ask questions

Some students had reportedly suggested settingstymlg group but the fact that the lectures
became smaller and more interactive appeared toueitihe need for informal study groups
to some extent. However to encourage more pedogie, course leaders set up specific
discussion threads. As Karen elaborated,

We split them up into groups so they only had acegthin their tutorial groups to
the discussion thread and that meant that theydcoammunicate with other people
in their tutorial group constantly rather than jusvery other week or whenever they
saw them.

Student perspective

EVS

Students in both focus groups felt that there vpatential benefits in using EVS in lectures
to increase attention and encourage discussiothbytalso agreed that the question formats
were too ambiguous. There was also awarenesshth&\MS questions were not always taken
seriously by some students. The idea of using ¥® & a means to promote more discussion
and debate during the lecture was welcomed by robshe students in focus group 1,
although one did comment that some students wertionidated to talk within such a large
group of people. However focus group 2 had moraureattudents who were initially cynical
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about the objectives behind the introduction of E\CBe student admitted that he had
approached the introduction of the EVS with a negamind set because of his initial
experiences with the podcasts and general laclkmfeation about the purpose behind the
re-design. Once he had reconciled these issuesdported the use of EVS. Another student
felt that the lecturer had been very helpful by amaging discussion and providing
explanations, although others indicated that theyld/have appreciated more discussion.

Notwithstanding some negative appraisals and uaiogids, most students indicated that they
did enjoy the interactive nature of the lecturesemester two more than in the previous more
traditional semester, although there was some migdmut this, with one student suggesting
that he felt more comfortable speaking out in ttalitional style lectures than in the EVS
format. However results from the student questioen@vealed that 56% of the respondents
felt that using the clickers had encouraged theentgage more with the lecturer compared to
19% who disagreed-{gure 4A while 52% felt that using the clickers had helghdm to
engage more with other students compared to 25%dichoot Figure 4B.

Figure

4A:  Student
responses to role of EVS in promoting
increased engagement with teaching
staff

guestionnaire

Figure

4B:
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Groupwork/Presentations

Students in both groups were unanimous in thelikdi®f group work due to fears of social
loafing and perceived unfairness in the markingesys One group 2 student declared,

Hate it and | don’t how to get in touch and obvigugu can e-mail them but they're
just complete strangers so you don’'t know how ntimb they are wanting or are
willing to or are interested in giving the task.

Students in group 1 also indicated their preferefare more individual working with
comments such as,

I always thought that getting your degree was abebat you did and not to be
having to rely on other people.

Students felt that they could learn much more dffely from researching and producing an
essay individually than they did from doing a grd@gwerPoint presentation. There were also

concerns about social loafing with one student centing that,
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There’s people that literally haven't done anyththg entire year and just pretend to
sit there while a select few get marks for it.

Some students felt that groups often had a lac#lireiction, with members going off and

researching individual areas and then trying to tkieir efforts together without really

knowing how to connect them and what directionito #r. However, there was a suggestion
that if the roles were clearly defined, there mayhlue in working with peers. Support for
the merit of group work was gained through the atiidquestionnaire responses in which
56% of students agreed that the group tasks haefitezhtheir learning while 22% disagreed
(Figure4Q

Figure 4C: The role of group tasks in increasing larning
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Principle 5: Encourages positive motivational belitss and self esteem

Student motivation to engage with learning mateairadl attend lectures

EVS

In the previous course format there was repetiiod duplication between the textbook, what
was available on WebCT and the lectures. This kadlted in a lack of motivation among
students to attend lectures, since they did nottssie value. The class was also considered
by the course leaders to be less dynamic than othss with which they were competing for
student numbers. By introducing the EVS into theniat it was intended that student interest
and enjoyment would be increased through more edéiarning so that they would be more
motivated to attend lectures.

Podcasts

Similarly students were provided with an opportyriior more active learning with the
podcasts, with less repetition of material whileintaining a degree of reinforcement. The
flexibility of of the podcast system also offeretidents an increased sense of course
ownership, which it was hoped would motivate thentake more responsibility for their own
learning.

Presentations

Students also had an increased opportunity to @a@ense of course ownership through the
tutorials by having scope to collate informatiordifferent ways and in the final presentation,

students under guidance from the tutors were aldelect a particular designation and apply
some theoretical concepts to it. Karen expandetthion
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One of the assessment criteria is them selectingpgnopriate destination in the first
place but that choice is left to them and givenrbgure off the subject | think it's
relatively easy for the students to identify witlrtigular examples and that's what
we tried to do with the podcasts. Rather than repka theory or introduce new
theory in their podcasts the idea was to illustrdiese theories and hopefully allow
those students to relate them to their own sottasfel behaviour and activities. Also,
at the very beginning of the class | based thé fiésture of the second semester on a
survey that | had done of the students so thaiai sort of directly related to their
answers that they had provided me with but agaiatireg to the theory and
discussing the theory in terms of their responses.

Social cohesion

By providing the students with a smaller lectureugr by dividing the cohort in two and by
offering them the opportunity to work with peersvinrking groups for the presentations, it
was hoped that an increased sense of social cohesiold ensue and that this would in turn
enhance the group identity with the subject, whivhy have a positive impact on
progression rates.

Student perspective

Student motivation to engage with learning matesiad attend lectures

EVS

Responses from the student questionnaire suggassttidents in the second term may have
been more motivated to engage in the learning mahtdan in the more traditional format.
50% of the students felt that using the clickerd imereased their interest in the lecture topic
compared to 27% who felt that it had nbigure 54 and 62% claimed that they had enjoyed
using the clickers in lectures compared to just 1d#% did not enjoy it Kigure 5B.
However this did not appear to make any real défiee to attendance rates with 35%
suggesting that the use of the clickers had immroeir attendance and an equal 35%
suggesting the opposit&igure 50. However the apparent lack of improvement inudeet
attendance was also likely to be indicative ofber timetabling slots. As one student noted
of the Friday 3-4pm slot in the open response gedf the student questionnaire,

It's our only class on a Friday so had to spendetiand money just for an hour —
caused low attendance in lectures.

Focus group 1 students from the Friday lecture stded a higher drop in attendance and
were more unhappy with their time slot than theeoth Attendance drops were blamed by
both groups on a cycle of increasing lack of mdiora due to dwindling numbers and
assessment pressure points. Lack of preparatiotiraethble gaps were also highlighted by
group 2 members as being instrumental in the dedalirmttendance.
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Figure 5A: Student
responses to the role of EVS i
increasing interest in learning material
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Figure 5C: Student questionnaire responses to thele of EVS in lecture attendance
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Podcasts

There was fairly positive engagement with the petigavhich may have explained the low
lecture attendance to some extent as students avaeylbeen choosing to watch the podcasts
as a substitute for attending the lecture. 61%hefstudents said that they had watched the
podcasts while just 26% stated that they had &8 bpted for the neutral responses which
may indicate that they watched some of the poddasgtsot all Figure 5D. Overall 47% of
students felt that they had enjoyed watching thdcasts while just 21% actively disagreed

(Figure 5B.
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Number of Responses

Figure 5D: Student questionnaire Figure 5E: Student questionnaire
responses to engagement with podcasts responses to enjoyment of podcasts
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Social cohesion

There was an apparent lack of group identity argésion in both groups, particularly among
the non-Hospitality students. Students in both gsoseemed to be unsure about progressing
with the subject in later years and although thelestts in group 1 were fairly enthusiastic
about the inclusion of Tourism in the Hospitalibcgl room, students in group 2 felt that this
may not be enough to consolidate the group. Inteddiwhile group 1 indicated a preference
for a return to being taught as one group, grosfuéents expressed their support for the idea
of a smaller class size, although with two Mondmetable slots.

Principle 6: Provides opportunities to close the gabetween current and desired
performance

Course Alignment

The redesign of the course would ideally have ipomated multiple opportunities to feed
each learning and assessment component into tlienexn order to provide a sequence of
learning activities. However in practice there waraumber of difficulties in achieving this
aim. Karen explained some of the difficulties,

Well now most of them don’t do the exam of courseane of the problems was we
didn’t restructure the whole class so we had a wn&tof new techniques and old
techniques and it was not ideal in my view becalesésions had started to be made
at the start of the year that couldn’t then be dpech which meant that there were
only certain things that we could actually introduin terms of the cohesiveness of
the different methods of learning. The tutorials é@ample, there was much more
opportunity for the lecturers to feed into tutosadnd although | tried to do that as
far as possible the fact that tutorials were fixadde it less straightforward and also
one of the things we suggested for next year watdltle online test for example, we
could write feedback for those in the tutorialsimdeed they could even be done in
the tutorials you know. | think it's an area thaat could be improved but the main
problem was that we couldn’t do everything at oheeause we were starting half-
way through but we knew that from the start andneel to work round it as much as
we could.
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Practice Opportunities

More frequent online tests administered via Web&laced the traditional tests and allowed
the students to test their knowledge on a morelaeduasis, towards a more formative
learning experience and receive immediate feedbadkeir achievements.

Student perspective

Course Alignment

While some students in group 2 shared the consensgsoup 1 that there was too much
overlap between podcasts and lectures and suppartetlrn to a more traditional format,

some group 2 students voiced support for the mimedium of lectures, podcasts and EVS
use. Students in both groups cited the podcastsesmy the most beneficial part of the

experience, with support for increased interactind some members of both groups voicing
support for the course in general. Of the podcasis,student pointed out,

| think I've learned more from watching the podeasitan | would have in the
lecture.

Another student commented that,

Everything is kind of interlinked so | feel likertestly personally | feel from semester
1 to semester 2 that I'm learning a lot more in sstar 2.

An additional student agreed but pondered on windtiescost/ benefit ratio with regard to
time inefficiencies was justified. Despite theirsgivings, most of the students agreed that
they had enjoyed semester 2 more than semesterd lthésy was primarily due to the
interactivity of the lectures and the perceivedreéase in the level of explanation of the
material between semesters. Although students comecheon the perceived repetition
between the podcasts and lecture content, they evdhaisiastic about the BBC clips, which
they found to be very interesting. One student satggl that the present tutorial format be
altered to facilitate more discussion of the potkcas

Practice Opportunities

Students in the first focus group suggested thatotitline tests could be followed up with
targeted intervention for weak areas of understandi the form of generic feedback in the
following lecture or tutorial. Students in the sedofocus group indicated that they had
appreciated the frequent opportunities for immedfeedback but noted that the tests would
be more effective with a longer time limit to reflen the questions and perceived an element
of unfairness in the reward/effort ratio. Responseshe open-ended items on the student
guestionnaire indicated that the multiple practgportunities had encouraged students to
actively link the learning more to the learning ev&l while in lectures. Thus the learning
cycle had apparently been reinforced for some siisd®y the process.

Principle 7: Provides information that can be usedto help and shape the
teaching

EVS
Information about students understanding of thauteccontent was primarily gained through
analysis of EVS response data, as Karen explained,
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The EVS stores all the student responses, so tugally found that quite useful
because it gives me a picture not only of the repasdividual students have given
but it scores them as well so it automatically gssieach question a score so that at
the end of a lesson you can compare student semr@see which students have to
the degree that there is a right or a wrong answiee, extend to which, or the score
that students have got over various questionsan gassion but you can also look at
it by question so you can see where the knowledgs gre, which questions the
students as a whole had answered poorly... | feltlth@d had more dialogue with
students than | had in previous years but agaiwas particular individuals that |
would get feedback from rather than the whole coboit still it was improved on
previous years in my view.

Karen further explained that this data could po#digtshape the lecture but that this was not
without practical difficulties,

You can only really look at that information in diétind after the lecture, there’s no
opportunity to do that during the lecture, becayse are sort of thinking on your
feet. You can react to the students or the overaliile of answers to a question so if
the answer is completely unexpected or wrong insiese that it is against the
prevailing opinion, which did happen occasionalem that | would normally have
after some sort of discussion on that, probablypo#ed and just made sure that the
answers had changed and that they had actually ngtated and normally | would
have built in maybe questions at the end as weltiwivould have tested the same
thing but in a different way.In an ideal world the tutorials would have focussed
the weak points that had come out of the lectuteghmy were fixed so it just couldn’t
happen.

Condition 1: Sufficient assessed tasks are providefbr students to capture
sufficient study time

Podcasts & Online tests

The reduction of lectures from two weekly sessitanene and the shift towards podcasts for
content delivery coupled with the online tests jmed increased and more regular
opportunities for students to participate in actigarning outside of class time as well as
during lectures.

Student Perspective

Podcasts
There was some support for the podcasts in foauspgt, as one student pointed out,

| think I've learned more from watching the podsastan | would have in the
lecture.

However other students claimed that they were lhadys motivated to watch them due to a
lack of accountability for having watched them at mnd the ease with which questions
could be answered without knowledge gained froomthif@ome students chose to watch them
only for exam preparation while one commented that

It's easy to download it and just sit and watchut not actually pay attention to.it’
Although students commented on the perceived tepetbetween the podcasts and lecture

content, they were enthusiastic about the BBC cligtsch they found to be very interesting.
One student suggested that the present tutoriadafiobe altered to facilitate more discussion
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of the podcasts. Many of the students in the fanasips evaluated the podcasts to be the
most effective vehicle through which to learn bessaaf their interesting content in parts and
interactive nature. A large proportion of studemt® responded on the questionnaire felt the
podcasts had both contributed to their learninglatibeen enjoyable. However, in terms of
ranking their preference for which formats to reeetourse information, podcasts were
commonly ranked last. Yet, a considerable numberstoidents (almost a quarter of
respondents) in contrast found podcasts as the maferable format. The bimodal
distribution of responses is similar to the resgopsattern of lectures as an information
reception format. Perhaps those students thatairenthusiastic about lectures are the same
students that have a preference for podcasts. Neless, whilst it may not be right to
institute podcasts as a compulsory part of the spua considerable minority of students
really value them. Only a very small proportion sifidents took full advantage of the
flexibility that the podcasts offered to learn aditclass time in any location by downloading
them on mobile device§igure 6A.

Figure 6A: Student questionnaire responses to theole of podcasts in offering more
flexible learning outside of class
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Online Tests

A number of students listed the online tests asadritbe best aspects of the course. Students
often did not give a reason, but those that didtiroped the flexibility of when the test could
be taken, and that the tests encouraged studestady and pay attention. For instance, one
student wrote

| found the online test useful, this made me paieratiention at the lectures as well
as | had to force myself to study more on dailyisoasich is very good!

Condition 2: These tasks are engaged with by studenorienting them to allocate
appropriate amounts of time and effort to the mostimportant aspects of the
course

Podcasts
It was hoped that the extra time on task that stisdeould be engaged in would help them to
spread their study efforts in a more evenly distéld manner. Karen explained,

One of the things we were trying to achieve wageibthem more engaged and to
make them take more responsibility for their owaréng which inevitably does
mean more time reading the textbook before clasthiea hopefully when it comes to
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the online test if they’'ve been to class and thegane the preparation for class then
it makes the test easier and if they don’t havdddhe same amount of last minute

reading and revision.

Student perspective

Podcasts

Responses from the student questionnaire inditete44% of students felt that the same
objectives could have been achieved in the modutleowt the use of podcasts while only
22% considered the learning outcomes to be depematheir use, however 50% of the
respondents considered that the podcasts had lmatetli to their learning={gure 7A while

only 21% disagreed~(gure 7B.

Figure 7A: Student guestionnaire
responses to the importance of podcasts
to the learning objectives

Figure 7B: Student questionnaire
responses to the overall learning benefit
of podacsts
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Condition 3: Tackling the assessed task engages damts in productive learning

activity of an appropriate kind

The repeated learning cycle of multimedia formatduding viewing of podcasts, completing
pre-lecture exercises, EVS enhanced discussionsmgdlectures and online tests were
designed with the objective of deepening studedetstanding of the learning material. The
increased opportunities for tutor and peer forneafeedback through presentations and the
immediate feedback and revisions process offerethénfrequent online tests served to
reinforce the main learning outcomes. The use df B¥fered more depth and expansion of
concepts and the real life applications availahl®ugh the podcasts and the presentations
provided students with a richer dimensions to gering material by helping them to put it

in context.

Student Perspective
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Online Tests

Students in both focus groups were concerned afomet constraints on the on-line tests

resulting in some doubt about the reliability oé tresults. There was also dismay in both
groups about the accuracy of the results, althougite students in group 1 suggested that
high test score may have been the result of shiafednation, those in group 2 questioned

the quality of the lectures if non-attendees cadtieve high test scores. Although students
in group 2 appreciated the immediate feedback, dmine tests were not perceived by

students to be a valid measure of effort or knogéedecause of the incongruence between
student lecture attendance and performance in sases and because of the limited time on
task.

Podcasts

There were mixed reviews of the podcasts in botlugogroups with some students gaining
more knowledge from either the podcasts or thaitest While some students in each group
felt that there was too much repetition, othersregipted the interlinked support between
lectures and podcasts. 66% of respondents in tliest survey indicated that they felt that
the podcasts built on the lecture materigiggre 8A. Lack of monitoring of podcast
downloading activity was highlighted as a problenboth focus groups.

Figure 8A: Student questionnaire responses to thénk between lectures and podcasts
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Mutlimedia formats

The majority of students (65%) indicated in thedstut survey that they enjoyed having the
information presented in a variety of formats amel interactive nature of some of the media
types Figure 8B although 42% felt that there was repetition ia tharious formatsHigure
8C) Podcasts were mentioned by a few students, asghawchoice of sources of information.
One student found the course,

More interesting learning through a variety of di#nt interactive ways rather than
the traditional lecture/textbook way.
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Figure 8B: Student questionnaire
responses to the benefits of multimedia
presentations

Figure 8B: Student questionnaire
responses to the degree of repetition
between various formats
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Relative Benefits of Various Formats
Questionnaire responses indicated that 55% of stedelt that using the EVS during lectures
was more than less beneficial for their learninglevbnly 10% disagreed-{gure 8D); 41%
felt that the podcasts were more than less beakfidiile 22% disagreed-{gure 8B; 64%
felt that the online tests were more than less fii@akecompared to 11% who disagreed
(Figure 8P and while 51% of students indicated that theygred the format in semester 2
to semester 1, just 22% disagre&iygre 8QG. Overall the student questionnaire responses
indicated that lectures were the most popular forimareceiving information, followed by
tutorials. Podcasts were the least popular, wittbtoks and WebCT fairing slightly better in
the rank ordering.
Figure 8D: Students responses to Figure 8E: Students responses to benefit
benefit ratio of EVS use ratio of podcasts
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Figure 8F: Student responses to benefit Figure 8G: Student responses to benefit
ratio of online tests ratio between semesters
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Condition 4: Assessment communicates clear and highxpectations

Online Tests
The cycle of frequent tests and immediate feedleaelbled students to gradually build upon
and increase their expectations in terms of theifopmance.

Presentations
The online discussions enabled students to gaimdarstanding of their peers’ standards and
expectations for the joint piece of work produced.

Student/tutor perspective

Online Tests/ Presentations

There was a perception among students in the fgcogps that there had been some
inconsistencies with regard to performance expiectsiton both the presentations and the
online tests. While the presentations had beemepexd to high inconsistent criteria
provision, the online test outcomes did not alwagsn the student perspective match the
standard of effort in some cases.

Formal evaluation outcomes

Although attendance was improved from previous gigiimvas still at a lower than desirable
level. The Monday slot achieved roughly 50% atterwe but the Friday slot was around
30% only. For the forthcoming year, a timetablerde has been effected which will
hopefully improve attendance further. Figures @temtion and student achievement
demonstrate a considerable improvement over thevique year. Equally, student
performance has improved. In the academic yeab/B080 students were deemed Not
Qualified to take the class and the overall coumskvaverage (including NQ students) was
47.8. In 2006/7 30 students (i.e. 25% fewer thenprevious year) were NQ and the average
coursework mark rose dramatically to 60%.
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Efficiencies

Although there had been initial start up cost inmte of staff time, these were likely to be
offset against potential benefits of potential @é&ncies and time redistributions in terms of
reduced tutor marking time and student learninghgyaKaren described the efficiency
balance,

Putting the podcast together was very time consgntirst of all going through the
BBC archives to find material then watching evenghto see if it was useful, then
putting everything together into the podcast formatl then going to record it and
everything, | mean it really was very time consgnWhether that saves time this
year, | don't know. | have to see the extent toctvithe materials are sustainable. |
think it will carry over for a couple of years blutdon't think it will carry over for
longer than that but | think that's probably fain@eugh but we should be updating the
lecture materials regularly anyway. The tutors hdidferent things to do. They
previously spend a lot of time marking tests wherdsay were done on WebCT so
they didn't need to do those but we did requirenthi®® moderate the online
discussions instead and some of them did that aare wery sort of conscientious
and others didn't do it quite so well.

Potential efficiency gains

An additional dimension to efficiency gains incledthe impact on the experience of the
lecturer and their interaction with the class angpmgression rates.

One of the key motivations was that | didn't féml tlass worked very well and |
didn’t enjoy teaching it, particularly from the puiof view of students’ engagement.
It wasn’t a very rewarding class to teach. A lotlud students were taking the subject
as an elective in the first year and | sort of thbuof it as a class that | put a lot into
but then didn’t get a lot out of and well the ambtirat | put in, | don't think has
changed but | have found that, | still find it sséul this year but I find it a lot more
enjoyable and the interaction with the students definitely improved and | felt that

I had more control over the class as well, justattance was better so yeah that was
one important thing. From the point of view of thepartment as well you know |
think it's a really important class, its by far obiggest class, it's a class which is
very important in terms of the proceeding year dhd following years as well
because if you've done appeals for students in finstt year class then they don'’t
elect to take the subject for second or third yesr$rom the point of view of being a
good citizen and trying to ensure that we have asynpeople as possible taking the
subject.

Limitations

Technical Issues

Podcasts
Although the podcasts had been fairly well receiirederms of their pedagogical benefits,
Karen described some limitations in their curremirfat,

When we started discussing the podcasts it wasnugrstanding that we would be
able to build links into the podcasts that the stuitd could click on and go off and
read various things and access articles relatethtt and in the end the technology
didn't really allow us to do that but what we dicgsvto provide links on the HTML

SU - Department of Hospitality & Tourism Management - Introduction to Tourism Page 26 of 33



REAP Pilot Projects - Case Study Report - June 2007 http://www.reap.ac.uk

page for each podcast so we identified further negapportunities in the podcasts
and provided links to those on the HTML page sostaelents could go off and do
that in their own time but | don’t know to whatentt that actually happened. I'm not
sure whether WebCT might allow me to investigade th

Pedagogical Issues

Online Tests

There were some problems with a minority of stuslemho had printed the online test
feedback it out and gave it to some of their cajless who then used it to answer their tests
so discussions about a revision to the currenesysire planned.

EVS

In addition, there were some concerns over seleafosuitable EVS questions that would
raise the level of discussion while remaining appaie for an introductory subject. As
Karen explained,

Although the theories are quite difficult, it waarth to come up with questions that
weren’t just common sense and that did actuallpvelthe students to relate the
common sense to the theory and | think some osttigents thought the questions
were not making them think enough about it or reagtere was too much

duplication or they didn't see that testing themtba knowledge they had gained on
the podcasts was particularly valuable because #ey used to a lecture format

where they have been given new information sodrdyt see the reinforcing of the

information as valuable and so | think that neddsking about.

There was also a feeling that while some studex@yrappreciated the new techniques and
required reinforcement of knowledge, other otheh®have a better grasp of the material
may become bored with the repetition and this nemdlto a lack of engagement. Thus a
solution that benefits both groups must be sought.

Student Perspective

Technical issues

Discussions from the focus groups suggested thdahemegroup experienced any real

problems with the EVS and only one student in faguosip 2 experienced problems with the
on-line tests. Students in both groups describgxbr@ancing some technical problems with
the podcasts, particularly the lengthy downloadesmWhile the lack of support was only

highlighted in focus group 2, students in both goindicated that they could have benefited
from more initial instruction in using the techngjo

Podcasts

Results from the open ended questions on the dtwdewey in relation to technical issues
indicate that the podcasts were commonly found &opimblematic. The main complaints
regarded difficulty to access and use the podcasid at the university and at students’
homes (private homes as well as student accomnoodlatiloreover, a couple of students
mentioned that they didn’t enjoy watching the padsar that they found them unbeneficial.
One student put it:

Watching the podcasts when you don’t have intesineéss at home. Podcasts were
good but were difficult to access at times e.gcamputers available in library or not
enough time to download and watch in one sitting.

Quantitative data indicated that 44% felt that ¢hwas sufficient guidance and help to use the
podcast technology compared to 28% who did Rgure 9A; only 27% found the podacsts
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easy to use on campus while 36% actively disag(Eeglire 9B8; 33% felt that they were
easy to use off campus while 37% disagrdedure 9Q; 53% had experienced problems
with the podcasts downloading in time while jusB@@hdicated that the timing had been
satisfactory [Figure 9D). However 58% of students agreed that other thardbwnload time,
they found it easy to watch the podcast compar@d% who disagreedrigure 9B).

Figure 9A: Student questionnaire
responses to technological support for
podcasts

Q13. There was sufficient guidance and help
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Figure 9C: Student questionnaire

responses to technological accessibility
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Figure 9D: Student questionnaire

responses to technological efficiency of
podcasts

Number of Responses

35
30
25
20
15
10

5

0

Q15. It was easy to access the podcasts off
campus

. 30.69%

6.93%

] 7.92% [
Agree  Neutral Disagree Strongly
Response disagree

Strongly
agree

Q20. The podcasts downloaded in adequate
time
30
(]
® 25
c
o
2 20 - - -
&)
T 15 I (VAN (VA I
5 27.45% |27.45%| |25 499
g 10 16.67%]| | B N |
£ 5
z g 0
0 T T T T
Strongly Agree  Neutral Disagree Strongly
agree Response disagree

SU - Department of Hospitality & Tourism Management - Introduction to Tourism

Page 28 of 33




REAP Pilot Projects - Case Study Report - June 2007 http://www.reap.ac.uk

Figure 9E: Student questionnaire responses to geradrusability of podcasts
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Of the new technologies, the podcasts were facdld te most technical difficulties. The
predominant complaint related to downloading thdgasts both on and off campus. As this
was the first semester that podcasts were intrabaoe many of the issues were solved by
technical support staff during the semester, futuse of podcasts should not be as
problematic.

Online Tests

With regard to technical issues, questionnaireaesgs indicated that the online tests were
found to be one of the worst aspects students’ rexpees. Some students found that
inadequate instructions and assistance were prbvideouple of students mentioned that the
tests would freeze. 68% of students found the timi¢ to be insufficient in order to complete
the test in a successful manngiglre 95, and some mentioned guessing in order to provide
a response in time.

Figure 9F: Student questionnaire responses to timanits on online tests
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Sustainability

There has been a change to the teaching team f@riops years, however the new member
of staff has already been in contact with the RE&&Mm to investigate what support can be
offered for his use of the EVS technology. An apgiion for funding was lodged with the
HEA subject network for the creation of further pasdts to cover the second semester.
Unfortunately, due to high volume and quality alsthis was not forthcoming. However the
HEA have offered a smaller sum of money to conductindepth evaluation of the use of
videopodcasts by the 2007/2008 student cohort, avitiew to funding further podcasts in the
following year.

Institutional support

Institutional and departmental support had notydsen sought in this particular redesign as
the technical and pedagogical support were prignaribvided by the REAP team.

Future progress and strateqic development

Suggested revisions for next year course inclugied the lecture material and interventions
more into the tutorials, redesigning the EVS guestiand finding a way to make the course
more challenging for students with higher expeotei

Lessons learned

* An independent evaluation of the class indicates the EVS technologies made a
very positive contribution to learning for the matyp of students, but that there was a
minority of students who considered them eitherusite or as a sort of ‘dumbing
down’. Podcasts also made a significant contrifsufor those who watched them,
but technical difficulties unfortunately preventadny students from gaining access.

* Unfortunately, serious IT problems were experienegith regard to accessing the
podcasts from within the Strathclyde University paisi Delays in dealing with this
issue on the part of IT Services unfortunately gbated to this implementation
issue. Support from REAP with regard to use ofEN& technology was excellent.

* It is important to ensure that IT Services are madare of plans involving any sort
of new technology. One should never assume thstt,necause something works at
home or in another university, that it will workrié

* A particular group of students engaged in cheatogng the online tests. It is
desirable to delay the future release of feedbatkall students have taken the test.

Dissemination

Plans are underway for a presentation as parteof.&arning and Enhancement Network in
November and for a journal paper submission taJthenal of Hospitality, Leisure, Sport and
Tourism Education, the HES subject network journal.
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Conclusion

From the student perspective, the various techimgogtroduced in the second semester of
the course have added learning value but havee®ot Wwithout some teething problems.

EVS

Findings from the focus groups suggested that atadmuld see the potential in using EVS
for it's interactive benefits but required a moréeetive learning design in relation to the
guestion types, which were considered to be tom @reled. Conclusions from the student
guestionnaire suggest that in general, the use/& &lickers appears to have been a positive
experience for the majority of students. Studeri® weacted positively to EVS use gave
reasons that fulfilled the intended aims of therodtiction of the technology, such as
increased attention, concentration and interestvédder, an equal number of students found
that the use of clickers did not affect their ati@mce in lectures as those that felt that they
had. There was however a number of students thadf&VS use to be a negative aspect of
the course. The reasons given included the app&aekitof benefit to students, distraction
from learning and the impression that better lecthustes could be taken without the clickers
in class. A large proportion of students also felit the same objectives could have been
achieved on the course without the use of clickdmvever clickers appear to be having a
number of positive effects in areas that were afceon to staff. A revision of the question
design has been identified by the course leademaarea for development before the next
sessions commences.

Podcasts

Discussions from the focus groups suggest thatgstslovere generally popular but could
benefit from reduced quantity but increased quaditynformation in them. Students were
unhappy about the overlap between lecture and gbdeaterial that led to a spiral of poor
lecture attendance leading to poor motivation terat and this was compounded by the
Friday timetabling slot. Initial difficulties in denloading the podcasts led to reduced viewing
activity. Students indicated that they would benm&fim more interaction with the podcast
material through tutorial discussion. The on-lime-jecture questions and tests were felt to be
too rapid for students to be able to assimilatenieg and the legitimacy of test scores was
guestioned by some students. Podcasts were welcéonetheir contribution to a more
holistic interlinked learning design than had poexly been offered. However, the lack of
monitoring had led to some resentment between stsdend the change of format between
terms without adequate introduction to the chargesleft some students feeling like guinea

pigs.

Responses from the student questionnaire suggisted large proportion of students felt the
Podcasts had both contributed to their learninghamtibeen enjoyable. However, in terms of
ranking their preference for which formats to rgeetourse information, podcasts were
commonly ranked last. Yet, a considerable numberstoidents (almost a quarter of
respondents) in contrast found podcasts as the maferable format. The bimodal
distribution of responses is similar to the resgopsattern of lectures as an information
reception format. Perhaps those students thatarenthusiastic about lectures are the same
students that have a preference for podcasts. Neless, whilst it may not be right to
institute podcasts as a compulsory part of the spua considerable minority of students
really valued them. Of the new technologies, thécpsts were faced with the most technical
difficulties. The predominant complaint relateddmwnloading the podcasts both on and off
campus. As this was the first semester that posie@ste introduced and many of the issues
were solved by technical support staff during tbmeaster, future use of podcasts should not
be as problematic.

Online Tests
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Responses from the student questionnaire inditatiethe negative feedback from students
regarding the online tests concerned process amhital issues. The majority of students
found the online tests to be beneficial, and unllke EVS clickers and podcasts, more
students felt that the same objectives cadthave been achieved without the tests than did.
Students were positive about the flexibility offeédgy online testing and the added motivation
to regularly study course content. A major concéyn a number of students was the
inadequate time allowed in order to complete tls satisfactorily. Students felt needlessly
stressed and did not provide accurate answersatieetshort time limit. A second issue
raised by one student is the issue of the testgbeudnerable to ‘collusion’ as students
complete the test unsupervised. Whilst there weréipte versions of the test, staff may wish
to consider including a larger pool of items or soother means to discourage efforts to
cheat. Finally, a number of students felt there hadbeen sufficient guidance and help to
complete the online test. A couple of students B&peed technical issues such as freezing of
the computer whilst completing the test. In respotosthe problems, discussions with other
departments who have been using similar technol@ye been ongoing in order to draw
upon the successes of other test designs so thateaefficient system can be installed for the
coming session.

Presentations

From the focus groups outcomes, it was apparerntttiea group presentations were not
popular and the students felt that the lack ofrabeiberia and expected standards for this task,
which resulted in confusion contrasted sharply wfith guidance that they had received for
the essay task in the previous term. Too much wetstred group work was also felt to be of
little benefit to their learning and it was feltaththe course would benefit from were more
feedback in tutorials and more guidance for graagkd. Plans are underway to introduce
increased consistency between tutorial group @ifgovision.

General

Students in the focus groups felt that there wensesinconsistencies in criteria provision and
feedback opportunities between tutorial groups.yTleuld have benefited from more
constructive discussions in tutorials, perhaps singithe EVS and from receiving a greater
opportunity to reflect upon written feedback, thghuon-line provision. There was an
apparent lack of group social identity and cohesidnis was due in part to some students
perceiving and selecting Tourism as a soft optidentifying more with another chosen
subject, feeling isolated if other students sharmtteer subject and to poor social
opportunities within the department. There wereedikeelings about content alignment with
some students appreciating the interconnectedrfetfe dechnology and learning material,
while others failed to see the objective of theesigh. Some students felt over-burdened by
preparation requirements before lectures and aisoand by the style of the core textbook.
The pressure to prepare along with academic assighptessures, inconvenient timetabling
and the perceived poor effectiveness of the EVSstipre types was thought to be
instrumental in low lecture attendance. Future plentlude the restructuring of tutorials to
shape them more around the learning cycle of thiewstechnology aided tasks, a revision
of the timetabling options and a revision of theEEMrmats.

Informal outcomes in light of stated objectivesjwi from quantitative evidence

Attendance was somewhat increased but it is likbt the relatively modest increase
compared to the anticipated gain is most attridatad poor timetable slots, which will be
revised before the next session. Quantitative te$rdm the student questionnaire revealed
that the student experience was enhanced throughased concentration and engagement
with the lecturer, lecture material and peers dutactures due to the use of EVS. Attention
to lecture material was also increased by the ertgsts. Student contact time was reduced
and private study increased through podcast vievantine tests and presentation preparation
including online discussions. Group cohesion wageased to some extent at least for
Hospitality students through perceived learningdfiénfrom group work but could be further
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improved. Interactivity of lectures was increaseatigh the combination of podcast material
feeding into EVS questions and discussion.

Diagnostic testing was increased through the usentifie testing and EVS during lectures.
Self-reflection on learning has been somewhat asagd by the EVS use in lectures and
students considered that the learning objectivesddcoot have been fully achieved without
the use of online testing. Enjoyment has incredlsemigh the interactive use of EVS during
lectures and with the interactive variety of meftiemats available. Weaker students have
been assisted through reinforcement of learningenztwith repeated cycles of learning
activities and multiple iterations of course matkthrough the combination of podcasts,
lectures, textbook, EVS, online testing and regfémdback. Feedback has been improved
through immediacy of online test feedback and geedback has been increased a little
through EVS discussion and on-line discussionggfoup work on presentations.The use of
educational technologies has been enhanced thtbaegynergy of EVS, podcasts and online
testing through the university’s VLE, to producdeghnological package to facilitate the
strengthening of the pedagogical underpinningshefdourse. There has been a somewhat
greater alignment of teaching and assessment thraygle of multimedia interactive
activities.

Formal outcomes from exam data
Formal outcomes revealed a 25% reduction in stedde¢émed Not Qualified (NQ) to take
the class than in the previous year and there wascaease in course grade averages to 60%.

Future

Sustainability looks favourable in the short tertnleast. Plans for the future include the
revision of EVS questions and of online test timengd feedback provision and a move
towards a more inclusive design of the tutorialnfat in line with the whole cycle of
redesigned learning activities with more consistgiteria for tasks. In addition, the purpose
of the technological interventions will be more qoehensively explained to students at the
beginning of term in order to provide a learningentive by explaining the pedagogical
benefits of the design.
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