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Overview/ About the class

The modulePrinciples of Marketingims to provide first year students with basicwisalge

of marketing as a business / societal philosopliyaamanagerial function. The class is large
with students drawn from a variety of disciplinés, many of whom this is a compulsory
module. Prior to re-engineering, assessment cewdsist report submissions and an end of
year exam, with students who perform well in cowsek being exempt from the exam.

The first year clas$rinciples of Marketingis a core, one-year long class delivered to
approximately 520 students. Students are drawn &omariety of courses within Strathclyde
Business School (approximately 350 students) amedRhaculty of Law, Arts and Social
Sciences (approximately 170 students). Some stsideitit study marketing in subsequent
years, others take the class only in first yegvaas of another degree course.

The class is designed to introduce students, mdnyhom may be unfamiliar with the
subject, to the main principles of marketing andewgelop students’ study skills. The syllabus
makes no assumption of prior knowledge. On conmguetif the class, students should be able
to demonstrate a basic knowledge of marketinglassaness and societal philosophy and as a
managerial function. The class aims to familiagtedents with the various contexts within
which marketing professionals operate, the issumesvariables that confront them in their
many and varied roles, and the strategic and tddtols that can be employed in addressing
relevant challenges.

The main text book used in the class is by Jolt@0F, McGraw Hill). The book is primarily
used for reading specific chapters related to @dasgnments and for case study analysis.

Students on the traditional course received feddbganeans of a standard proforma which
had been designed by the class coordinator, twods a Centre for Academic Practice
member of staff and had been in use for 10 years.

Original Drivers for Change

Assessment practices in tReinciples of Marketingclass were re-designed in 2003 to reflect
departmental concerns about staff workload andreep&on that students were being ‘over-

assessed’. This re-design resulted in a reductiché number of written assignments from

five to two and the abolition of a multiple choiaad short essay test in the first semester.
Students achieving an average of 60% or over iméh®ining two assignments are granted
an exemption from the final class exam.

These changes resulted in a drop in the humbetudiests (50%) receiving the required
standard for exemption from the final class exaroabse fewer assignments meant fewer
opportunities for students to receive feedbackhair performance and consequently improve
their overall coursework marks. There was a peroepthat students who received high
marks in the two remaining assignments (and wezeetbre exempted from the class exam)
did not engage with the other topics covered anayneatered second year marketing classes
with limited knowledge of the subject.

Although the number of written assignments had besluced to two, the administrative
burden of marking approximately 1040 student subimis and providing individualised
feedback to students remained a difficulty for fstafembers. Although a paper-based
feedback pro-forma had been introduced to suppust grocess there was evidence that
many students failed to collect written feedbaabrfrthe department. This problem was
exacerbated because students received their exaks migctronically via the institutional
VLE.
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Staff members were also concerned about poor stuatéandance at lectures and about
retention and progression rates (only 40% of sttedenrolled in thé°rinciples of Marketing
class elected to study marketing in second yeanglihe session 2005/06). A new member
of staff, Dr Michael Harker, assumed the role otirse leader in 2005 and undertook a
comprehensive review of the course prior to the stiathe 2005/06 academic session. This
resulted in changes to the course content andaghieg arrangements: teaching in lectures is
now delivered solely by Dr Harker and the remainingmbers of the teaching team are
responsible for facilitating tutorial groups. laitidata suggests that these changes have
resulted in a substantial increase in both retardiad progression rates.

Phase 1 Pilot

Three technologies were introduced to Brenciples of Marketingclass during the academic
session 2005/06:

WebCT

As part of a broader roll-out of the institutioNdLE across the university, WebCT became
the repository for class information and as an adstrative tool. Supporting a re-design of
the course materials to encourage greater studgagement, all notes and slides were made
available prior to lectures, encouraging greatgyoojunities for dialogue and debate during
face-to-face sessions. Interactive elements of WeinCluding message boards and private
messaging were also used by students and teadhiifghsolved in the class.

Online multiple choice question tests

In order to encourage greater student engagemémeach class topic, provide opportunities
for practice and self-testing and provide enharfeedback opportunities for students, online
multiple choice question tests were delivered Via institutional VLE (WebCT) during
semester two, using approximately 1500 questionsiged by publishers McGraw Hill to
support the class textbook.

Online tests were used in two ways:

Formative testing All students received a voluntary opportunitystf-test during two-week
‘windows’ associated with key topics. Individualis¢éests included 50 randomly-selected
questions from the Kotler textbook question bankedback comments incorporated in the
publisher's materials were provided to students éuiately on submission of the test.
Additional feedback opportunities were offered spgently at a tutorial meeting during
which tutors and students discuss areas of wealawesss the whole tutorial class based on
tutor’'s analysis of test scores. Students were t@blake the test as many times as they liked
to ‘close the loop’ in their learning and self-axt their responses.

Summative testing In addition to the two written summative assigniseall students were
required to take a summative online MCQ test uadtert as an ‘open book’ activity during
one of the eight class tutorial sessions. Markaeaghon this test counted towards exemption
from the final written exam.

Online tutor feedback template

Students already received summative marks for eaitten assignment via the institutional
VLE, WebCT and written feedback on a pro-forma digwed in 1998 by the department in
collaboration with the Centre for Academic Practoel Learning Enhancement.

During the pilot phase, teaching team members lootkted to devise an electronic version of
this form. Initial plans were based on the work emaken at the Oxford Centre for Staff and
Learning Development at Oxford Brookes University sed
http://www.brookes.ac.uk/services/ocsd/ However, the course leader was keen to ensure
that the nature and tone of feedback comments ar@sistent with newly re-designed lectures
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and course materials, so a bespoke databank of enotarmvas developed. Delays in this
process meant that that the feedback form was osdd to mark the second written
assignment during semester two and was not fullplemented by all members of the
teaching team. Implementation was subject to furtleday due to university-wide disruption
in assessment activities as a result of indusigabn.

About the technology:

Class course materials and online tests were delivi® students via the institutional VLE,
WebCT (seehttp://www.strath.ac.uk/seel/index.htn).

Feedback template: The online tutor feedback template was createdgusisual basic
scripts to create a drop-down menu of feedback cemtgnfor selection by tutors. After
selection of comments, tutors are asked to clibktéon which converts the form into a word
document which is then sent to students via enddie electronic feedback is used in
combination with traditional class methods (lecsuaad tutorials) and seeks to improve its
gquantity, quality and timing. The electronic teatpel contains general explicit comments
which are used to generate a Word document whtonstare able edit and personalise.

Evaluation

Online MCQ tests Student access to tests delivered via WebCT wasitated by the
department’s learning technologist. A questionnaiteveloped using ‘SurveyMonkey’
software was made available online to studentsndudune 2006. However, technical
difficulties meant that not all of the intended gtiens were distributed to students and
response numbers were limited to 100. Disruptioragsessment as a result of the AUT
industrial action and subsequent timing problenmeclmded any qualitative data collection
involving students. Staff members were not canvhsd®ut their perception of the impact of
the tests.

Student uptake of formative test opportunities was (55%), however 64.9% of
participating students canvassed agreed that the helped them to understand class topics
all or some of the time. Uptake of the practice rfmck) MCQ test prior to the summative
MQC class test was much higher (90%) and 44% afestis repeated this practice test more
than three times. 97.7% of students agreed thatppertunity to repeat the mock test helped
them to gain confidence in their knowledge all ome of the time and 74.4% agreed that
taking the mock test had improved their overallndes of success in the summative MCQ
test.

Online tutor feedback template: Four of the ten members of the first year teachaam
were interviewed by a member of the departmentS&an Ennis, about their experience in
developing and using the template and about a nunfb&her issues relating to the content
of the course. AUT action prevented any researcstuafent perceptions of the template and
feedback process.

Staff members canvassed recognised that the |dveéétail and opportunity to customise
comments were valuable aspects of the feedbacklagmpThe quantity of feedback
supported by the comment bank could not have bemnded manually without a significant
increase in workload. Using WebCT this task tooky@afew minutes and readability of the
comments was significantly enhanced for students.

In terms of the comments/criteria for marking aaddback, it was felt that the template was
designed purely from the course leader’s perspa¢tiftich was mainly due to lack of time to
collaborate) and neither tutors nor students haa laelequately involved in the process. This
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meant that tutors had to spend time customisingetmplate to suit their own style and what
they thought it was the right level for first yesiudents.

Staff members also identified some technical diffies: accessing assignments was
cumbersome for tutors because they had to idetii#r own students from the WebCT
assignment box one by one in order to download mhects for marking. Uploading the
edited version was no problem. Technical changegntmihat access to the template itself
improved in the second semester after early diffies1 Selecting the relevant criteria boxes
in the template was straightforward but if a mistakas made a new template had to be
opened and the process had to be repeated onae ®dgaile using the template, all other
functions were frozen so it was not possible teerelack to the original student's document
for checking comments. One of the tutors indicabed she did not like marking online.

In spite of the time taken to download the assigmnsand customise the feedback form, the
overall process of marking and returning feedbackttidents took as long as when it was
done manually. The quality of the feedback is beited more accessible for students and if
improvements are made on design and technologyijtyqund time could be reduced
considerably.

The technologies and activities sponsored by REAfewntroduced into the first year
Principles of Marketingclass during a period of significant change in department and in
the first year teaching team. The new lecturerMihael Harker, took responsibility for the
class during the session 2005/06 and was mandatedidress concerns about retention,
progression and student engagement with courseialatby re-designing both class content
and class delivery. Primary responsibility for REAJPoject activities remained with a
member of the first year teaching team. REAP a@&iviwere affected by other changes to the
course. AUT strike action across the universityaecontributed to delays in evaluation and
in the delivery of some activities, particularlyetimplementation of the online feedback tool.

Phase 2 Pilot

Method

In order to address disappointing student uptakéowhative tests, these were replaced by
three ‘low stakes’ summative multiple choice orelitests that began earlier in the class to
provide more opportunities for students to imprdearning and the overall weighting of
MCQ tests rose to approximately 20% of the finarkm#@lthough the feedback comments
available to students within the publisher's matisrhad been described by staff members as
merely ‘adequate’ it was recognised that to augnfeetiback attached to 1500 questions
would represent an unacceptable workload burden taaddepartment instead wrote to
McGraw Hill to request that comments were revisBte team worked together to address
some of the content-related and technical diffieglencountered in implementing the online
marking procedure and feedback form and evaluabedlly-developed software against
alternative electronic feedback software develdpe@hil Denton at Liverpool John Moore’s
University (vww.ljmu.ac.uk/cis/software/feedback.asp In light of this, the feedback
template was refined.

The interventions introduced in phase 1 of thetpito2005-6 were expanded to the entire
cohort in the 2006-7 session and in a change teiaous year, students were assigned to
tutor groups on-line. The entire cohort submittédvaitten work on-line and simultaneously
submitted written copies in tutorials in a changerf two years ago when two written copies
were submitted with no electronic submissions. &tislwere required to complete one report
and an essay spread over the semester and thragplenghoice tests. There was an
exemption scheme for students who achieve 60% foeces of work Feedback was provided
through templates for all written work, which comsed approximately 700 words of
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feedback on a 1500 word essay. Three on-line phelltihoice tests were introduced, the first
of which is linked up to the*ltwo pieces of written assessment in contrast juihone last
year. Increased multimedia content was supplieyear by staff through the iPOM system
and students were provided with increased oppditgnio generate multi-media. Increased
structure has been introduced into the bulletingrti® on WebCT (the university’'s VLE) with
separate sections being provided for course waidksanial discussion.

The class coordinator introduced an additional sativa task on-line which had not been
included in the original plan: the ‘Joker’. Thigs a piece of work that had to be produced
using multi-media and uploaded on the VLE. The afrthis task was to give those students
who had missed the exemption by a narrow margiopgortunity to gain extra marks and get
exempted. Only a handful of students took thisooppmity and of those, the majority of them
had already been exempted (thought they did nowknhat the time the Joker was submitted)

Evaluation Methodology

Qualitative evidence was collated from course ledd&erviews, tutor and student focus
groups, while quantitative data was collated frdra Assessment Feedback Experience
Questionnaire (AFEQ) and a class survey. Class grades averagkpragression rates were
compared across cohorts for sessions 2005-6 ar@ 200

Course redesign in relation to David Nicol's 7 Prigiples of good feedback practice &
Gibbs & Simpson'’s first 4 conditions of good assesent practice

Principle 1: Helps clarify what good performance is(goals, criteria, expected

standards)

Explicit criteria

Criteria provision was based on an eight-stage;lewel model (student/staff interaction)
which involved the shared opportunity to create disduss criteria by staff, discussing this
with the students, applying it and then obtainingleation to feed into the improvement of
the criteria. The Department already had expfiditted criteria of a shopping-list type with
boxes for tutors to write comments and was useevery class. For this project this list of
criteria which included areas such as overall auntpresentation standards, research,
citation, content specific areas, conclusions amtbmmendations was reviewed. Initially
criteria was developed from existing criteria ie fbroforma, this would then be reviewed by
staff/student discussion. The results of the disions then became the basis for the feedback
template comments and these comments were themsdest with the students during
tutorials. On assignment submissions, tutors waigd these criteria to mark and generate
generic and specific electronic feedback commedtsreceipt of these comments, students
had the opportunity to discuss the feedback comsnehiring the subsequent tutorial.
Students were also supplied with an exemplar ifaha of sample report. In discussions of
the provision of criteria, Sean noted,

| think this year we put more effort into the crideand the basis on which they would
be assessed.

Mercedes added
Yes, we had a special session to discuss theiaritBased on that discussion | did

add a criteria list for the second assignment andirculated it around to get
feedback. .It was used by all the tutors and Mithase well either formally or
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informally. So on two occasions before the assignséhe students are given the
opportunity to discuss the criteri@he criteria we have given them this year has been
more detailed and more specific to the assignment snore or less reflected the
kinds of phrases that were going to be used indhplate.

Additional guidance was also provided as Michagl&xed,

We did do something else. We provided a hints ipsddbcument to get them started
on writing their reports and their essays, jusheee or four page word document.

Expected standards

Expectations on the scope of reading material shatents should be employing to support
their assignments have been provided in the forra gdoints’ incentive scheme, whereby
students are encouraged to read more widely bygbwvade aware that they will be rewarded
for more extensive use of different types of sosirdewas hoped that this would encourage
students to go beyond the course remit in ternmikaif approach to studying and that it would
enhance the standard of research and assignments.

Student and tutor perspective

One tutor in the tutor focus group claimed thata@ligh individual tutors tended to select their
own criteria to focus on in marking the assignmetitsy also met as a group to review the
marking sheet and agree on key aspects to be ermptiaghese marking/feedback sheets
were subsequently distributed to students in takgrialong with contextual examples, and
guidelines on expected standards for researchedacencing. The individual feedback in the
personalised box of the template and in tutorialan additional vehicle cited by tutors as
being a means to convey the criteria and standardke following assignment. One tutor put
the onus on the students during the tutorial tolaéxpwvhat they understood the expected
standards to be by asking thedp you know where you went wrong and how to im@rov
next time?’

There appeared to be some inconsistency in diffexgnr’'s approaches to how expected
standards were conveyed to the students. Onehatbprepared an essay and report writing
guide for students in his tutorial group. In adutiti he had taken the students through a step
by step referencing process via the classroom bvaekd. He argued that it should be the
responsibility of the department to communicatersirand clear expectations and standards
to the students at an early point in the coursthabthe criteria and standards are built into
the course. Other tutors countered that a compétent should be equally as effective in
conveying these expectations.

The inconsistencies in individual tutor instrucsoand between tutorial group styles evident
in the tutor focus group, were picked up by thelstus, who felt that they did not have a
level playing field from which to approach their ko For example, students voiced

frustration at both the inconsistency between #@ous tutorial groups and the lack of clarity

of what was expected for the presentations, witharis like,

It's different in your tutorial than for everyond;s not standardised across the
tutorials.

However students were happy with the clarity of streicture of the course on the whole.
Students found both the example report of the G2sasnent and the report cover sheet which
had links to various websites very helpful in orteget started with writing the report. One
student however commented,
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I've never done a report before and the criteriaulcohave been laid out a bit
clearer.

The main complaint concerning the report was thek laf consistency regarding the
instructions given to students. Some students kad bold to disregard the instructions given
in the course outline and to take directions fromm tutor, as the tutor would be the marker of
the assignment. Students also pointed out thatspieeother tutorials had very different
guidelines and instructions. Results from the AF&@ported the themes emerging from the
focus group suggesting that criteria would havenbelearer had it been more standardised.
79% of students felt that they gained more undedétg of how to do task by carrying them
out themselves than from teaching staff (64%) @rp€56%) Figure 1A. However 59% of
students felt that it was clear to them what theguéd be doing in tasks compared to 13%
who disagreed and 73% of students felt that thekimgucriteria had been clear in advance
compared to just 12% who did nétigure 1B.

Figure 1A: Student AFEQ responses to Figure 1B: Student AFEQ responses to

where their understanding of how to how clear the tasks were to them and to
carry out tasks primarily came from the clarity of the criteria in advance
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The quantitative data suggests that students ditiewhole feel that they had been provided
with clear criteria for tasks although individuakdr differences appear to have resulted in
some variation across tutorial groups. From thalte# appears that trial and error may have
been the most useful method for students to uratedstow to progress their understanding
of the tasks.

Principle 2: Facilitates the development of self-agssment (reflection in learning)

The practice multiple choice tests aimed to devéhgpstudent’s ability for self-assessment
and reflection. The feedback received in the summative tests helgdents
understand why they got the answer wrong (57%)70% indicated that they learnt
from their own mistakes and helped them gain cemnfoe in their knowledge (83.6)
Students received grades only for feedback forstirmmative tests as these were delivered
over a period of two weeks and the correct answers not released until after this period in
order to avoid plagiarism. On receipt of their ksarstudents could reflect on their
performance. Students could self-assess throughnentests in a 2-week window of
opportunity using the bank of on-line textbook digess. Feedback could be gained through
self-correcting, and being able to take the testofiesn as they wanted to close the
learning/performance loop. Students also partieighain practice tests during tutorials.
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Mercedes noted that on these occasions, they tdndedrk in pairs and discussed possible
answers and explanations while Michael describad $tadents could

..take it once, see how well they do, do some ngadio some preparation and come
back again and take it a second or subsequent tamds/ou see a very wide diversity
of behaviours, you will see people who will jushivalo it at all or will take it once
and others that will do it 6 or 8 times.

Sean highlighted the immediacy of the feedbackhis process, which enabled them to
pinpoint exactly where they are going wrong.

Mercedes added

They also have the peer review in the tutorial isessin which they have a look at
other people’s work and they say whether they wstded it and whether it deserved
a certain mark and why it was better or worse thagirs.

Students were also able to reflect on their peréomwe in comparison to their peers as the
range mean and standard deviation for the MCQ gemstles were provided to them. The

results and feedback for their reports and essa&ys uploaded on WebCt before the tutorial
where these were going to be discussed providinthan opportunity to reflect on what they

had achieved and the strengths and weaknessesirofvtirk.

Student/Tutor Perspective

Students generally found the online tests to beefulitool for reflection and self-assessment.
The practice tests were highlighted by studenthénclass survey as the major factor in their
positive response to the tests. 75% of studenisatet that they recognised the formative
element of the test (open book) as being posititerms of helping them to correct their own
mistakes. One student mentioned that a numbeewisifrom the practice test came up in the
assessed test, making the experience easier. 8iddend the time limit of the test generous,
and a student pointed out that

If you organised yourself suitably prior to the ttdsyy marking the appropriate
sections of the text book, it was quite simpl®tdk lup the correct answer.

The students were happy with the number of multippleice tests, as opposed to having one
large test. As one student put it

Because it's three different tests, if you don’tvéoy well in the first one, you know
for the second to prepare better and you know wdakpect.

Another student explained

If the test is coming up and it tells you it's cteap 1, 2, 3 and 4, for example, you see
that's something reasonably sized, so you sit damch actually read the chapters,
you prepare yourself.

70% of students in the class survey felt that they learned from their own mistakésgure
2A). However while 54% indicated that after the testey had found out the correct answers
for questions they had got wrong, 21% felt thatytdal not and 26% were unsurgigure
2B). Some students in the focus group admittedtttegt had not looked at the feedback from
the on-line tests but others had, with one studgeEmarking that they would follow up on what
they had got wrong by going back to the appropsation in the text book. All the students
said they hadn’t discussed or compared results etitbr students after completing the tests.
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The only suggestion for improvement on the onliest wwas regarding feedback. Students
were frustrated that they had to wait until alldgnts had completed the test, which could be
up to two weeks, in order to find out their resulsudents pointed out a similar set up in
another subject but unlike in marketing, they walnée to receive their feedback as soon as
they have finished the test.

Number of students

160

Figure 2A: Class survey responses Figure 2B: Class survey responses
regarding reflection on online test regarding self correction for online
performance. tests.
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Principle 3: Delivers high quality information to students about their learning

The use of formative tests to support summativésteend the provision of improved
feedback using the VLE has changed the nature aalitygof the first year class. The class
coordinator monitored the WebCT bulletin post twdloee times daily, which provided the
students with an opportunity to receive timely peedised lecturer feedback. The number of
tutorials has not been reduced but students anegba$sessed and receiving improved
feedback in a way that had not been done befohe. uge of electronic media has allowed for
the provision of better quality of written feedbaatkd information to the students.

Individual feedback is selected from drop-down mésmplate. The on-line tutor template
was created using visual basic scripts to creat®p-down menu of feedback comments for
selection by tutors. After selection of commentdoits were asked to click a button which
converts the form into a word document which wag g& students via e-mail. Comments on
the feedback template in the first phase of thetgihd been revised by tutors in light of
evaluations, which found it to be too vague andatigg. Thus the feedback for the current
session was adapted to be less negative and mecdisn order to increase the quality of
information given to students about their learniRgther than focussing on what students had
failed to achieve in their assignments or on atleasthey had performed poorly, the revised
template options included constructive guidancehow to employ different strategies for
students to improve their performance as well aghllghting areas that students had
performed to a satisfactory standard on. Thesegdsawere thought to be likely to improve
student motivation and self-esteem.

Student/Tutor Perspective

The students felt very supported by the individiegidback provided by the lecturer on the
discussion board. One student noted,
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If you've got a question about something to do witrketing you can find an answer
really quickly, because you've got your WebCT dismn board, you know that he’s
there to talk to, even though you can just looktigh the slides quite quickly.

None of the students in the focus group had pastgthing on the WebCT discussion board;
although they had all read or browsed the siteoatestime during the semester. The main
reason given for not posting a question was thaegdly the query had been pre-empted by
another student, so the answer was already awilablone student put it

Usually the questions that you're going to ask hakready been asked, so you've
read it and found something out.

Mercedes noted that the Word feedback documentupestiand delivered online on WebCt
has been a success in terms of flexibility, reddgabiand facilitating timeliness.
Communication on the outcome of the assignmentspr@sipt and reached students before
the tutorial where the feedback was discusseds 3tmuld have added to the opportunity for
reflection and learning.

Receiving online feedback has been positive andestis commented on this in the
gualitative research carried out by the tutors:

Prefer using the online submission and also preiétiaving marks online too.

The WebCt feedback can be printed out and brougttutorial if there are any
further questions.

However both students and tutors were unenthusiastbut the overly generic format of
feedback templates, although some tutors saw soeni im the provision of generic on-line
references. Tutors felt the need to write up moréhé individual comments section than they
had hoped to because of the overtly generic naifithe template options. There was a
feeling that the options did not always reflect toenments that the tutors really had in mind
in relation to a piece of work, so they have aesnbeen forced to choose an option that they
felt was slightly inappropriate. For example ifutor selected the comment ‘good’ in relation
to a particular section, they also prefer to be aaly exactly what was good about it so that
the student can build on this. Tutors suspectet i@y of the students did not read the
generic comments in any case. One tutor advisedests to‘really just focus on the
additional commentsbecause although some comments may be relevaune students,
the automated statements failed to direct the studea strategy for improvement.

Tutors generally agreed that they would be happiewiding more personalised on-line
feedback so that while the typed format would mékeasier for students to read their
comments, the quality of the feedback would be pobd and as one tutor commented,

It takes a longer time to even read what's beeltt&rithan type in your own

One tutor had already been typing up feedback cartsne the previous session format and
had found this to be an easy process. Howevertstitighlighted positive aspects of the
generic feedback such as reference pointers tdfigpkctures, which are all available on
WebCT.

Students in the focus group were generally disaypedi with the generic feedback. One
student was impressed by the length of the feeddagkafter comparison of the feedback
with peers, was upset to discover that the feedback almost identical to that of his peers,
and not personally tailored to that student (aficle one sentence). As he put it
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| was very disappointed by it because it's not gesiu

A couple of the students felt the standardisedldaeki did not assist them in understanding
where they lost marks or how to improve future assents. This feeling was summed up by
the comment,

It can maybe give a few more recommendations,tlladsn’t specifically say what
would improve your mark up to that level. It salys very good, but if it was very
good, wouldn't it be higher?

Students also pointed out that they would readdgedback, but would not use it because they
found it generic, and in their minds, this rendetfezlfeedback of no use.

You wouldn’'t use it because it's standardised. jtist; it's useless because it's
something someone’s written without actually havengeport. It just says, when
you've got a mark between 60 and 70, obviouslywsogbt a good understanding of
the marketing mix, so the feedback says ‘you hawerygood understanding of the
marketing mix’. You can't really use that.

Responses to the open-ended items on the classysaiso showed that some students would
have preferred less generic feedback with comnserdis as,

The feedbacks were generic and not really spdaifite feedback.

Although feedback was given, it did not explainrtfegk very well and seemed to be
generic

The answers were too generic and didn'’t reflecspecific parts in each individuals
own work. | received almost the same feed back sisegmeone in my tutor group

I didn’t get much feedback on my report on howdldamprove it.

The feedback was often to generic and was notfgpeximy report/essay

However the majority of students disagreed andidensd that the feedback given in the
Marketing course had been more comprehensive thaheir other subjects. Comments
included the following selection,

Feedback from tutor was much more detailed fromrtitan other classes.

Other classes did also make a good effort in givespgonable feedback in order for
students to improve, although the marketing feeklnaas mostly better than all other
classes.

We got more feedback and was written down as well

More comprehensive and detailed. word processdterahan handwritten so it was
actually legible.

The feedback given was in depth and informativeauhd that | could use it to
improve on the following assignments and for ottiasses.
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We got given a sheet which explained in detaileg tiva reports were given a certain
mark. Whereas for the other classes i have we dmt'ffeedback just the corrected
assignment or nothing at all. On the other hande alass does give back an
evaluation form but the tutor simply ticks boxesgiag from poor to excellent.

Marketing explains the evaluation in detail, whdm only be more helpful.

| found the feedback very helpful as it pin poirdeehs of strength and weakness and
allowed me to focus on any weaknesses and eliminese for future assignments. |
feel marketing provided more feedback than anyyobtner subjects.

It was better as it was more comprehensive, witsg®l written feedback from the
tutor, highlighting strengths and weaknesses witings on how to improve, other
classes didn't provide this.

There were many more comments of this nature tlegative ones and quantitative results
reinforced these comments by revealing that 69%iwafents in the class survey said that they
received more feedback than for other classesywdth a lower number of students indicated
that this was better (54%) and 32% chose the rleajiton Figure 3A. 70 students provided
reasons for these answers: 43 thought that theyvest better feedback than for other classes
because this was more detailed, comprehensive anglimdepth. From thel4 students who
had chosen the neutral option, 7 indicated that ¢joe the same feedback as for other classes,
in most cases they specified that it was as goddrasther classes. From these findings it
can be concluded that overall the feedback givestudents is better than for other classes.
Moreover, 66% of AFEQ respondents felt that theyl laaclear idea of how they had
performed on tasks compared to just 12% who disalgfggure 3B and 76% indicated that
their understanding of their performance on teataecfrom teaching staff compared to peers
(40%), or their own judgement (56%¥igure 3Q. When asked what the information that
they had received had told them, AFEQ responseestigd that what students learned most
from their feedback was how much effort they neettegut into the course (75%), what
changes they had to make to their technigues forpela particular task (68%) and what the
strengths and weakness were in the work they peatl(t90%) Figure 3D.

These results suggest that despite some misgidhgst the overly generic nature of the
feedback template that had been expressed by ssuttethe focus group the majority of
students did feel that the feedback was usefutiar learning. Only 4 of the 14 students who
gave specific comments in the class survey saidttieafeedback had been generic and this
was reinforced by AFEQ responses, which indicaled 55% of students felt that they had
received detailed comments on their work compace@#% who disagreed-igure 3B.
However 72% of AFEQ respondents expressed thefergmce for more discussion of their
feedback with tutors while 57% felt that they woubdve benefited from more peer
discussion of their written feedbackigure 3F and only 50% felt that the feedback was
prompt with 29% unsure and 21% disagreelfigire 3G)
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Figure 3A: Class survey response to feedback for i class compared to other classes
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Figure 3D: Student AFEQ responses to what they leaed from feedback
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Figure 3G: Student AFEQ responses to
the timeliness of feedback
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Principle 4: Encourages teacher and peer dialoquaaund learning

Tutor/peer verbal feedback

The opportunity for peer discussion has been ingutdiarough the provision of social space
on the VLE has led to an increase in students fagretudy groups, as Michael outlines,

They have formed some without prompting or orgditisafrom us. | can say that
because there are tracks on the bulletin board. Biéeting board had sections for
each tutorial group so they can talk just to thainall group as well as to the mass.

The opportunity for tutor/student discussion hasrbenhanced by having opportunity to
discuss assignment criteria built into the tutsrialhis was done on two occasions before
students had to submit assignments. Students i&reeacouraged to bring hard copies of
their feedback after assignments to their tutorialerder to discuss their performance with
their tutors and peers. Generic verbal feedback geased during tutorial slots on class
performance in the on-line tests.

Student/tutor perspective

Discussions from the student and tutor focus grayggested that the intended process of
enhanced tutor/peer dialogue in tutorials facgitby students bringing hard copies of their
feedback may not have worked as well as it coulet Heecause few students actually printed
and brought the feedback with them. While a cowplstudents suggested that they pursued
feedback on the on-line tests with their tutorsimyrthe tutorial sessions, tutors suggested
that this was seldom the case and that the movarttsstechnology had coincided with a

reduction in dialogue with tutors.

Because the feedback was returned electronicaligiests often failed to bring a hard copy of
the comments, which made it difficult for tutors étaborate on the feedback comments
during tutorials. One tutor suggested that havihg feedback available electronically
appeared to discourage students from seeking vébdback in addition. This effectively
meant that students may have deprived themselvgeaicher combination of both written
and verbal feedback available. Tutors providedesttelwith generic verbal feedback during
tutorials based on key themes that had been esttdicim marking the assignments but there

SU - Department of Marketing - Principles of Marketing Page 18 of 38



REAP Pilot Projects - Case Study Report - June 2007 http://www.reap.ac.uk

was no information shared between tutors or lecsui@this purpose. Students were however
provided with the opportunity to ask specific qumss.

While students strongly indicated their enjoymefrared high satisfaction with lectures, tutors
felt that tutorials were largely disrupted by tlaek of lecture content understanding, which
they attributed primarily to poor attendance. loatly, tutorials were the area that some
students were most dissatisfied with as they fet they were not related enough to the
course. However others appreciated the opportamitgllow up feedback with questions and
found that their particular tutorials to be suitabbnstructive to this process.

Peer feedback

Between tutorial group inconsistencies for peedlieek opportunities were evident from
both focus groups, but despite strong oppositiothéoidea from some tutors, students who
had experienced this appeared to be in favour @hd there was some disappointment
expressed by those who were not offered the oppitytuA couple of students had been
given sample reports by their tutor, which theycd#sed in small groups.

One tutor described their practice of asking sttglemcomment on each other’s assignments
directly before their work was to be submitted formal assessment. Students viewed this
experience as fairly helpful in terms of gainingaagness about aspects or ideas that may not
have been obvious to the student prior to thadé&tts pointed out that the pre tutorial slides
had stated that students were to swap their assigismvith a peer, but that it didn’'t occur in
their classes. In contrast to the aforementionéal,t@nother tutor expressed concerns that
their students may be embarrassed by such an erperand a third postulated that only by
second year were students likely to have enougfidemte to undertake such an exercise.
One particular student had noted that their tutad bonsciously avoided the exercise of
swapping reports as she was worried that studeotddwbe uncomfortable sharing their
marks with peers.

An additional tutor adamantly felt that grades dtiot be discussed openly in any kind of
comparative process after the return of assignméne of the aforementioned tutors said
that he had used the standard peer feedback shebtit comments from students on their
peers’ work, but this was felt to be a slightlylbal exercise as the students tended to award
similar marks to each other. He also noted thatesitis peer formative feedback comments
were usually complimentary and basic. Other tutgneed that students appear to be loath to
genuinely critique their peers’ work for fear ofusing offence. A tutor also commented that
competitive students may unwilling to share theorkvwith peers but it was argued by
another tutor that most students benefit from sigawork because even if the content of a
student’s work is good, it is often the structureonclusion that lets them down, hence they
will look for these aspects in other’'s work morarthithe content itself. However an additional
tutor countered that even when students are ginexxemplar, they often fail to emulate it.

When queried about group work in general, all sttslexpressed relief that there was no
required group work on the course. All studentsenierolved with a lot of group work in
other subjects.

However 55% of the students in the student sumdicated that they tended to consult peers
for advice as a first line measure compared to 3086 who chose to consult tutors first,
which contrasted with AFEQ responses, which suggethat 55% sought feedback from
tutors compared to 45% who sought it from peéiigure 44. Despite this, class survey
results indicated that 54.8% of students discuB48@ test questions with peers compared to
only 11.8% who discussed them with tutdfgy(re 4B. These conflicting results may reflect
the variability in feedback between tutor groupdiick may in turn have led to diverse
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patterns in students learning behaviour. They mbsp andicate differences between
feedback-seeking behaviour for different typesssignments.

Figure 4A: Student AFEQ responses to
what sources they seek feedback from

Figure 4B: Class survey results for who
students tended to discuss MCQ online
test questions with
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Principle 5: Encourages positive motivational belitss and self esteem

Course ownership

Students in this year's cohort had an increasecbrtypity for control over their time
management and learning activities because ofrttieased flexibility with respect to the

practice tests. As Michael explained,

They can manage their experience with regards &0 MCQ tests, obviously they
have a two week window so they can schedule itnntitiat window at a time of their
choosing and at a place of their choosing as loadgt’'a on campus. Specifically with
practice tests they can take them as many timésesslike and it's up to them how
many times they do it and whether or not they dasitpart of a small group or
whether they do it individually.

Students were also strongly encouraged to supplethencourse material with their own
examples and an opportunity to do this has beett o this year's course. Michael
elaborated on this process by explaining,

We are trying to encourage students to supply mm#tilia content and the
mechanism that we have created is that they gen@bens for weighted coursework
averages for 60% or more but if they reckon they @ track for say 58 or 59% and
they voluntarily supply a piece of multi-media @t we will upgrade them if it
meets some species criteria that we will be settimghe format. If it meets those
criteria we will upgrade them from 58 or 59 to aremption level mark.

Social cohesion

The Principles in Marketing course was considerethe staff's opinion to have a central
place within the business department in terms ofas@ohesion. This was partly thought to
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be as a result of the implementation of the Web@EVThere was also encouragement from
the class coordinator for students to see themsaly@ cohesive unit, as he explained,

| have been deliberately trying to make a senssofmunity or society, that we are
all in this together and you ought to stay withnest year.

Student perspective

Whilst students felt a certain sense of belongind mvolvement in the marketing course,
there were various suggestions that either a sasiahing or a social space would be
appreciated. The discussion board was seen as @ngastudent interaction but students
were keen to have more face to face interactioh atiher students. All students felt that face
to face social interaction was very important tenth A couple of students pointed out that a
social event may be up to the students to orgabiseit was suggested that a social space
within the department would be appreciated,

Just a place in the department where you couldgitstve have a social zone, if we
could just say ‘okay there’s a microwave in thexesoffee machine and whatever, a
few tables and a fridge and all that so we haveeating point. That would be good.

Students were very positive about their experiendectures. They were pleased that lecture
notes were put on the web well in advance of lestand that the lecturer showed concern
that students had the lecture notes with them dtutes. In terms of lecture style, students
were engaged and entertained. They liked thatetteider paused and gave the students time
to digest the ideas, and they thoroughly enjoyedetieryday examples used to illustrate the
content. Students really appreciated that the lecused straightforward language rather than
jargon. One student pointed out that they neves taites in the lecture as they have never
felt the need to. Students also drew attentiorhéopatience and active involvement of the
lecturer. They appreciated that the lecturer resdhiafter class so that students could ask
guestions. Students valued the lecturer’s inputhenWebCT discussion board in answering
guestions and took this as evidence of the lectuiaterest in the class. The lecturer's
effective use of technology was highlighted by anbar of students. The use of PowerPoint
in lectures held student’s attention, and studempreciated that the slides were brief,
colourful and often contained diagrams and imag&€€Q results showed that overall 79%
students who responded indicated that they weisfisdt with the overall quality of the
course compared to only 4% who were togre 5.

Figure 5: Student AFEQ responses to overall satistéion with course
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Principle 6: Provides opportunities to close the gabetween current and desired
performance

Students had repeated opportunity to practice l@tvassessments and these practice tests
were available to students to try as many timesthey desired in order to facilitate
opportunities for repeated learning cycles. Thredtiple choice practice tests were delivered
to all students. The first test was taken by 66%hefclass, the second by 51% and the third
by 59%. 62% of students did the practice testsethiraes or more with 15% doing it more
than four times. The students who did it four sne& more increased from 7% for the first
test to 27% for the last.

Students also had the opportunity to build skidsaeen assignments as there was significant
overlap between the criteria for the report anddtiteria for the essay, particularly in respect
of technical criteria for example, standards ofdmaiion, referencing, citation, upon which
they received detailed feedback.

Student perspective

Students in the focus group indicated that thelytfelt the practice tests had been extremely
beneficial in helping them to build skills betwesssessments and that the frequent tests were
more useful than one larger test. The amount afrindtion that was easily accessible via a
variety of media was appreciated by the students alowed for uncomplicated study in
preparation for assessments. Over the three sunentasts the majority of students (62.9%)
had taken the practice test 1-3 times before an@d ®f students had practiced the test four
times or more before sitting the test (6.8% of shadents had practiced the test more than
four times before test 1, increasing to 13.6% hefest 2 and further increasing to 27.2%
prior to test 3). 21.3% indicated that they hatethio take the practice tests before sitting the
summative MCQsHigure 6A. These results suggest that some students benameasingly
aware of the value of taking the practice testsr dkie duration of the course. 56.7% of
students indicated that from the feedback on th&)Mésts they had gained understanding of
why they had got the wrong answer and 69.8% feit they had learned from their own
mistakes Figure 6B.

Figure 6A: Student Undergraduate
feedback survey responses to number of
practice MCQ tests taken prior to

Figure 6B: Student Undergraduate
feedback survey responses to what
students felt they had gained from

taking summative test feedback on the MCQ tests.
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83.6% of respondent in the class survey indicated the opportunity to repeat the practice
MCQ test had helped them gain confidence on theawkedge while 88.2% felt that doing
the practical test improved their chances of sucedth the formal summative assessment
(figure 6Q. 86.7% of students did the practice test on thein and 92.8% did the formal
summative test alon&igure 6D).

Figure 6C: Student Undergraduate Figure 6D: Student Undergraduate
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Principle 7: Provides information that can be usedto help and shape the

teaching

Low marks on the multiple choice test could provataff with an insight into students’
understanding. Michael elaborated that,
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We have thought about having say half a dozen plailthoice tests that would be
more topic specific but for administrative and sblleng reasons we have decided to
limit it to three so you can talk about using thasna diagnostic tool.

Staff were keen to avoid over-assessment of staderd dilution of the marks weighting for
each of the tests. However they had consideredr otteans of gaining feedback from
students about their level of understanding. Fangde Mercedes described how she had
considered the idea of introducing a qualitativesjion where students could write a specific
short answer that could be marked by a computerder to add more depth to the process
rather than relying on multiple choice data onljafSshared information with each other
regarding the students at bi-yearly lecturer/tmeetings and this gave tutors an opportunity
to shape the feedback given to student. Staff el generic feedback to students during
tutorials gained from class scores on tests.

Condition 1: Sufficient assessed tasks are providefbr students to capture
sufficient study time

The provision of on-line practice tests offer thadgnts the chance to study and receive
immediate feedback from wherever they are and afl@mn to structure this around their own
timetable and responsibilities. As Michael pointed,

Access of WebCT can be done from any internet basedputer, we have

deliberately limited the formal multiple choicettés campus only PCs for security
reasons essentially but everything else includhegy firactice test can de done from
anywhere in the world.

Condition 2: These tasks are engaged with by studenorienting them to allocate
appropriate amounts of time and effort to the mostimportant aspects of the
course

The on-line tests have been designed to providgesta with opportunities to distribute their
study evenly over the course of the year. Michaplaned that,

The 3 MCQ test is scheduled towards the end of sem@stebasically keep them
interested and keep them involved because obviturstiiem it's 20% so for most of
them it will make or break whether or not they Walve to do the exam.

Student perspective

Students in the focus group indicated that thely tfedt the three multiple choice tests had
helped them considerably to distribute their studgks evenly throughout the year.

Responses from the class survey revealed that 558tudents felt that the preparation and
work for all the assignments had been spread evamy the course of the year compared to
24% who disagreed-{gure 7)
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Figure 7: Class survey responses regarding the s@e of assessments
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‘ O Preparation and work for all five assignments was spread evenly ‘

Condition 3: Tackling the assessed task engages daunts in productive learning
activity of an appropriate kind

It was hoped that the combination of the lectunaglfi-media presentations, on-line multiple
choice tests and feedback would deepen the unddistaof the students of the course
content and objectives. Staff observations appearednfirm this. As Mercedes noted,

I've noticed in their essays for example they améng more widely. They are even
bringing in some economics principle which you kniowterms of pricing and
demand and supply and that kind of thing so it'steqgood. So | think their
knowledge of marketing is more in-depth now thavai.

Student Perspective

There was concern among tutors in the tutor focosigthat understanding of the lecture
material was not being transferred to the tutoréld tutors felt overburdened at times in
having to assume responsibility for going over sarhéhe content at the beginning of each
tutorial to ensure understanding. There was alsgeam that the content in assignments was
not being effectively linked by the students to ldgture content. Some tutors felt the need to
bring a slide or two or a graph from the lecturdltstrate the concepts but they felt unhappy
about covering material that students should ajrdésdfamiliar with. One tutor claimed that
up to twenty minutes per tutorial has regularlyrbé&sken up with going over key concepts
from the lectures. However the main cause of thas thought to be poor lecture attendance
and a lack of motivation with respect to downloadimtes from WebCT. There was also
some concern that students have become too depeodahe internet at the expense of
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reading books and there was some suspicion thah éwve core textbook was being
underutilized.

Staff anecdotal evidence from interviews suggested the students were reading more
widely in general this year and using more variedrees rather than simply sticking to the
core textbook and that this was facilitated by tidsion of the previous single multiple
choice test into three test distributed over thary®ercedes also suggested that that despite
some staff misgivings, the evidence from the in&etal progressions in grades over the
MCQ tests suggests that students were making usigeofore text book in a more evenly
distributed manner.

Students in the focus group generally found thesmeasy to follow and for the most part
felt the technology and assessments were apprepfibey all agreed that the structure of the
course had been very clear and logical, which atbfor ease of learning of the content. In
particular, the required reading prior to eachueetwas found to be very useful, and it
corresponded well with the content of each lect8tadents recognised that the various facets
of the course, such as lectures, technologicalress and assessments all hung together in a
logical fashion. AFEQ results revealed that 80%redpondents felt that the assessments
measured the kind of learning that they should @mexb to just 11% who disagredeidure

8A). The content and expectations of the course wieiseribed as easy to follow, and
students felt that if the provided reading list aodirse structure were followed, it would be
straightforward to complete the course in a satisfg manner. One student put it in the
following way,

I didn't know what to expect and it's been veryacléhrough the course exactly
where they’re coming from, the foundations, they&ally starting to build up your
knowledge. You can see a clear composite strucilirthe way through. And the
book was excellent as well. It just matches it.

Students were very positive about their experiendectures. They were pleased that lecture
notes were put on the web well in advance of lestand that the lecturer showed concern
that students had the lecture notes with themdtutes. They appreciated that the lecturer
remained after class so that students could asbtique. Students valued the lecturer’s input
on the WebCT discussion board in answering questaord took this as evidence of the
lecturer’s interest in the class. As one studeptessed,

He’s obviously very comfortable using like the dé&sion boards and the PowerPoint
and | think it makes a huge difference.

The students agreed that the technology includiegWebCT, electronic tasks and feedback
and MCQs were a fundamental aspect of the counskthe same objectives and experience
could not have been achieved without it. The teldmoal aspects were all seen to tie
together well, and allowed for easy access to imé&tion for the students. 72% of students
considered their grade on the MCQ test to accyra¢dllect the amount of effort that they had
put in and 80% felt that the material covered m tifsts was comprehensiegure 8B. The
overall value of the tests for improving their ieag was reflected in the positive views in
the class survey regarding consolidation of lectoagerial (70%) although a lower number of
students applied the material from the tests feir tassays and report (50%)dure 8Q. The
material covered in the tests was the theory tadeel in the assignments so this finding may
indicate that students are not able to make thle tietween theory and practice. This
reinforces the concerns discussed in the tutorsfamoup. 55% of students felt that their
grade on the reports and essays had been matcitieel éffort madeRigure 8D). All of the
students in the focus group agreed that they walllde happier about the presentation if it
was worth marks. However this view was only refbelcby 22% in the class survey compared
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to 61% who disagreed. 53% indicated that they ajued the opportunity to do an
individual presentation while 22% did nétigure 8B.

Figure 8A: Student AFEQ responses to
whether assessments measured the
appropriate kind of learning

Figure 8B: Class survey responses to
whether assessment reflected
appropriate amount of learning
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Figure 8E: Class survey opinions on the unweightegresentations
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@ would not like the presentation to be formally marked

W | appreciate the opportunity to do an individual presentation

Condition 4: Assessment communicates clear and higdxpectations

Staff felt that the introduction of the three mpidé choice tests this year has conveyed high
levels of expectations to the students in termghef degree of work and commitment
required. Mercedes illustrates this point in théofeing way,

Because of the new practices we have introducesl; ttave to read at least the
marketing book, in the past they weren't even mgdhe marketing textbook. Two
years ago they weren’'t because they only needpdds two assignments, get 60% and
that was it. Now because of the MCQ tests, theg hawead, they have to read the
textbook at least and in order to do the assignnieay have to go and do lots of
research on the net and they do, you know, thendetming majority of sources are
from the internet obviously but they are also doagouple of journals, which is
incredible | mean really. So now, their expectatiseem to be changing.

Student/tutor perspective

One tutor in the focus group expressed doubts aheutevelopmental readiness of first year
students to meet the standards expected of thezarbynenting,

| just think it's a huge jump for them, the expéota of what we would expect
compared to what they had to do at school
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Another tutor agreed and said that they tendeddtosa their students not to put undue
pressure on themselves in their initial report. ldegr an opposing view was offered by a
tutor who expressed his opinion that high expemtasihould be put on the students from the
beginning in order to set a precedent, providingaclicriteria and standards have been
effectively communicated first. Another tutor sugtpel that the students on this course
gained more autonomy in their learning very gralgudduilding skills through interaction
during tutorials with questions and presentatiangdin confidence, culminating in a more
independent approach in their second year.

Students found the report challenging, particuldlg amount of research required. A. A
couple of students suggested that websites thét cemquire a paid subscription should be
suggested, rather than the ones mentioned in éxctsmch as Mintel or Brand Republic.
These two websites are also not subscribed to bylitinary. The Keynote website was
suggested as a possible alternative. Finally,ringeof the report, students found it difficult to
know where to draw the limit in terms of obtaininfprmation from a live website.

I made a compromise actually. | just made a cutdatie and said ‘I'm collecting
information until that day’.

One student expressed that it would be most hetpfidllow and be trained in the industry
standards for report writing,

What would have been helpful there is to say,ithis standard way for example in
the UK if you are going to a company to do a répohnd this is the way that you
would do it, you know, specifically if you weredlwed in marketing and you were
doing something like C2.

In terms of the expected standards on the on-lindtipte choice tests, 81% of AFEQ
respondents felt that the overall course had eegecigh standards of the studerfigyre
9A) while 75% of the students in the class survelytfelt the material and range of questions
in the on-line tests had reflected their expeatedll of difficulty (Figure 9B.
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There were 404 students in the class in 2005/0698n(25%) did not get exempted. This
particularly high level of exemptions was mainlyed the fact that the Department decided
to award exemptions on the bases of 2 pieces eksigs®nt only because of the industrial
action which prevented the release of all marks.2006/07 there were 516 students and 172
(33%) did not get an exemption. Overall the mankBcate that students have gained some
advantages from the MCQ tests. The results foexaen show a very poor performance and
needs further investigation. However it is impottemnote that that only students who failed
to achieve the mark of 60% or over in order to wbthe exemption, were required to sit the
examination. By definition, this meant that the ke=t sub-grouping of the overall cohort
were represented in this category. Overall Contisuassessment: in session 2005/06 there
were three pieces of CA, one report, one essayaadviCQ Test. In the present academic
year the report and essay have been maintainethéxg have been three MCQ tests. The
results for the whole classes can be seéiigare 10Abelow:

Figure 10A : Class Continuous Assessment Averages)
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Although the report and essay marks were sliglatlyelr for the present academic year,
the MCQ test average is a significant 7% higherctvhindicates that breaking down the
test into smaller tasks benefited the studentstalvmarks. The lower report and essay

averages for year 06/07 could be explained by #rgcolarly weaker performance from
students who did not get the exemptibig(re 10B.

Figure 10B: Continuous Assessment and Exam averagis studentavho did not
get exempted
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There was a marked difference in their essay aatheperformance where students were
4% and 10% lower respectively than for the previgear. Their average performance
for the MCQ test however is higher by 9%, 2% higtiem for the class average. This
may suggest that weaker students benefit more tingsriype of test.

Multiple Choice Tests: besides the overall avesagscussed above, there were some

interesting differences in the performance of stisidéor this academic year in terms of the
tests results.

Figure 10C: 2006-2007 MCQ Tests averages
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As Figure 10Creveals, students who got exempted showed a gradpabvement in their
marks (by 6%) while those who did not get exemmeticonsiderably lower marks, losing
9% for the last test. This lack of effort could dhee to a number of reasons: awareness that
they have missed their chance of getting an exempgind are resigned to do the exam; some
would have decided that Marketing is not for themd are simply doing the test to comply
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with regulation and avoid being NQ'd. The very lewam average (23%, séegure 10B
from this group possibly indicates that they may b planning to continue with Marketing
as part of their degree. We do not have informatio see if this is the case but once
Registrations finished this could be further investigated.

Staff time on task

Efficiencies

Secretaries have benefited from a reduced adnatiistrburden as marks go automatically
onto WebCT and grade book. This data can alsoskd to monitoring student’s progress
over time. Students also register for tutorialsngsithe VLE and this has reduced
administrative work considerably.

The class coordinator had to upload the multipleiah tests questions and this added
considerable time to his work in the first yeartbé project. However the time spent on
setting up multiple choice tests paid dividends fear and for next year there will be only
minor changes required. In addition, the class dioator has invested considerable time
replying to questions on the bulletin board. Howetheés has provided the students with an
opportunity to receive immediate individualisedotuteedback, which is a valuable learning
gain. There have been time efficiencies regardieceiving course work and providing
feedback on-line and paper is also being savedindisated before although staff workloads
have not been reduced, the Department is providetter quality assessment and feedback.
These changes to the first year class will be raaiatl over the long term at no additional
cost.

The additional on-line ‘Joker’ summative task usimglti-media uploaded on the VLE to
give borderline students an opportunity to gainugiomarks to get exempted created extra
work for the course coordinator but the qualitysome of the submissions was very good and
will be used as an input to lecture material nedry

Potential efficiency gains

Time spent on overall planning, organisation andppration of materials will improve
efficiency in future iterations, at least for thexhtwo years.

There are also potential efficiency gains for imte of tutor time as Mercedes explained,

In terms of the team of tutors who deal with feeltb@rovision and marking
assignments, obviously if this is set up quitectifely and efficiently they will have
more time to do research because that's the is¥de.may still have to keep the
numbers, when we first started with the REAP ptpjge were aiming at maybe trying
to reduce the number of tutors and maybe have sbnamcial benefit for the
department so we don’t need 10 tutors foiyéar, maybe 8 so that would be 2 salaries
that would be saved. But obviously the contach Wie students, | think 8 sessions
over one year is the minimum we can provide théestis with to maintain the human
contact but this new system would allow tutorsgens! less hours on marking and
feedback. If we could reduce this by 1/3 evenrduteould have time to do more
research.

Tutor Perspective on Efficiencies

There was a strong feeling among tutors that tedldack comments were too generic as well
as far too long, resulting in extra workload duelte need to edit the comments. One tutor
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described writing the comments by hand, as prevmastice would have required before
entering them into the system, thus increasingerathan reducing marking time. Another
commented that it would be of more value to proviide minute face-to-face feedback to
each student in the time currently required to gateefeedback on assignments. One tutor
suggested that a further waste of resources wasrett by the printing of hard copies of
assignments and feedback for filing purposes, assgd to the previous carbon copy method
of duplication. However, tutors were all much maesitive about the ability to upload
students by tutor group this session rather thanptlvious alphabetical method as this did
save considerable amounts of time.

Limitations

Technical issues

The class coordinator used WebCT for uploadingutecand tutorial materials and also for
student’'s informal discussion groups. In terms tatiors, there were some problems
downloading and uploading material for the firssiggment but this was addressed for the
second assignment. The system is slow but has umh without any other problems and
has not increased the overall workload of tutors.

Student/Tutor perspective

90% of students felt confident using WebCT for thests and 85% reported that they had no
problems in submitting their reports and essays tuadl the instructions had been clear
(Figure 117). While students in the focus group also repottediave experienced no real

technical problems with any of the software, ndtaianding their lack of experience in

downloading podcasts and one or two early problanoisys in contrasts complained of a

variety of minor technical difficulties and slow winload speeds with the online feedback
system in particular.

Figure 11: Class survey responses to technical igsuwith WebCT
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@ | felt confident using WebCT to sit my online tests
m | had no problems using WebCT to submit my report and essay
O The instructions for using WebCT were clear

The most important implementation issues were tigagement, training and participation of
students and tutors in the design and deliveryeeflback which need to be given more
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attention. The problem with inaccurate data froreb@T/Registry caused concerns since
according to their list there should have been &8dents but the real number was estimated
to be about 512. The format of multiple choice ¢joes was not necessarily compatible with
WebCT and manual checking by the course coordiveasrrequired. As Michael illustrated,

WebCT can't extract the university spreadsheety effectively so all the data has
got to be manually re-entered, which is absolut&pu can extract it to some
spreadsheets but it doesn’t work with the universites.

WebCT has been accessible, mostly free of problems, inmatedorivate and has meant an

added tool to communicate with students besideidest tutorials, personal access to tutors
and e-mails. Earlier problems had included feeddasikg processed through one central
location so that tutors had to search for their @tudents but the changes this year have
solved this problem as Michael explained,

| think we have streamlined the management of theggs of the written work in the

way that it comes and in the way that it is digitéd and the way that it's sent back
and so for example last year we has one big pastftwothem all to submit to and

this year we have got a different box for eachrtigo in terms of sources and
systemising and improving | think that has beeereffit.

Mercedes added

We managed to solve the problem from the firshéosecond semester, that's true
because providing a deadline in th& 4emester meant that for some reason the
system put all the assignments together again smwke went to provide feedback
we had to look for our students so by not puttindgeadline then each tutor keeps
their own groups.

However staff did note that they felt that they wbhbenefit from increased engagement on
the part of WebCT with individual departments arahf increased staff training.

Feedback Template

One tutor recalled being unable to successfullpdst feedback to all of the students, and
thus having to resort to individual e-mails, resgt in increased workload. Time
inefficiencies and staff frustrations also occurdeg to poor uploading speed of the system at
times. As well as the slow speed, one tutor desdrébtypical bugbear of the system,

I clicked onto the screen and | clicked right dawrthe bottom where you put your
mark and then you go to add your attachment andaatai it and when you come
back it's flicked back to the top of the screen’

There were some concerns about lack of trainingesialthough instruction had been
available to some extent; the tutors felt that thaye really had to learn on the job, whilst
under extreme time pressures. Other technical nabhave included posts disappearing and
access problems from home. This is particularlgarke for tutors who are only timetabled
on campus for a very limited number of hours.

None of the eight students in the focus group hqubienced any technical difficulties in
accessing or completing online tests or in subngttheir reports electronically.

iPOM Downloads
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One of the students had used one of the downlaadhé C2 report, and had found it useful.
The rest of the students had not used any of thenldads. Some had simply not used these
resources, and a couple of students gave techsgas as the main reason, but could not
recall what the specific problem had been as it badn early in the semester. Another
student felt that the lecture notes and providddrimation were sufficient to complete the
two major assignments, and didn’t need any funtesources for guidance. One student said

| added up the pros and cons of it and | think thatished it to the side because there
were other alternatives there.

Sustainability

Staff felt that the electronic feedback was sustalmin the longer term.
Radical curriculum changes are made collectivel@easn explained,

If you were making radical changes then we woutttuBs it at the undergraduate
review, which meets once per semester and that itmarmvolves everybody who is
involved in the undergraduate teaching and any mefjmnges would be discussed
and agreed or disagreed with.

However smaller changes would be made independbwpttire course coordinator and there
was some concern that some of these changes mayumidte staff turn over. Although the
major changes brought about by the REAP project maw be assumed as established
practice to be inherited by any new members off,sedfme staff members may not be
prepared to provide the students with the leveindividualised feedback that the current
class coordinator does through the bulleting board.

Institutional support

Staff felt that while there was some institutioeapport in terms of commitment to a VLE in

the form of WebCT there was a great deal of ingascy across departments with regard to
its implementation. There was a feeling that reloce on the part of staff in some

departments to embrace e-learning activities mélgatea perceived lack of rewards for

innovation in teaching and that this was a peneasproblem throughout academic

institutions.

Future progress and strategic development

Second year and large elective classes will usdedback process piloted in the first year
class. Effective assessment should be put atethteecof the learning experience. In order to
achieve this, the Department has to develop aeglyator assessment which drives and
integrates all classes. Time has to be providestdff to allow such change to occur. From
2009 a different book will be used. The Jokers w# used for one more year at least
depending on take up rates.

While staff were keen to expand the redesign ihtligf the benefits of incorporating the

technology into the pedagogical aims of the coutbey viewed this expansion as a
complementary method to the more traditional diremttact learning designs rather as a
replacement. As Sean explained,
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I think | can say we will roll it out to other el@ges certainly in the next year or two
tears. | can see it working and working well in thechanical areas of submissions,
feedback, | don't think we are going to see a mtweards e teaching where
lecturers will use it to replace lectures and so bthink that was one of the original
themes behind e-learning, that it was going toaeplpeople standing up physically,
I mean | think students still require that and inthstaff will put the time in to teach a
course so | think it will be developed from a mexbal point of view and | think it
will address some of the issues of administrationd athink it will allow students to
do self learning and reflection but | don’t thirtkwill ever make the jump to a virtual
teaching environment where virtually everythingd@ne online and whatever and
physical teaching drops, | don’t think that's egging to happen.

Lessons learned

Staff felt that other staff who may be undertakisignilar projects would benefit from
providing more time to discuss the stages of tlecgss and involve all people concerned
well in advance. In terms of technology, stafftféhat it is important to check for
inconsistencies. Students assigning themselvagtdadls were considered to work well and
they did not appear to have problems with WebCThwégard to downloading materials,
even very large files like the commentated revidiecture. Staff noted that they had not
experienced technical failures when using WebCadminister multiple choice tests on a
mass scale.

Dissemination

The Senior Tutor attended a conference organisd#M¥F in Birmingham (May) to present
findings related to the bank of comments and feekldawas well received and it needs to be
improved to submit for publication. Papers areo aarrently being prepared based on a
Departmental survey as well as on the REAP reseesdimdings.

Conclusion

The course redesign for 2006-7 consisted of thé aot and extension of phase one
interventions including three summative on-line tipld choice tests delivered through the
university’s VLE (WebCT) in a change to the predaingle one last year. Self-test practice
tests were available during a two week window opaunity. Electronic feedback on

assignments was delivered via a feedback temptatendfrom a bank of comments designed
collaboratively by staff based on criteria formalatthrough discussion with students. The
design of the template had been revised in phaséntlight of phase 1 evaluations in order
to provide more positive, detailed feedback to ehtisl. Multimedia podcasts were introduced
and students who were close to the required exempjrade of 60% were given the

opportunity to submit multimedia presentations tmdp their grade up to the exemptions
level. Increased structure was introduced to theb@We bulleting board with dedicated

academic and social areas.

Students were provided with criteria which was dgadised through tutor review meetings
although quantitative and qualitative evidence fretadent and tutor focus groups and
student questionnaires suggested that both tutods students agreed that there was a
significant degree of inconsistency between expestandards and more specific criteria
across tutorials groups. However questionnaire gataved that on the whole, students felt
that the criteria for tasks had been clear in adeaBtudents found the exemplars to be very
useful for report writing but were frustrated bgamsistencies between tutorial groups in the
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opportunity for peer formative feedback. Those v receive it did, contrary to some
tutor’'s apprehensions find it to be a valuable fesy experience. Students considered the
formative element of the practice multiple choiests and the feedback from the summative
tests to be a valuable tool for self-assessmentrefifettion on their progress and helped to
build skills between assessments but would haviepesl more immediate feedback on the
summative tests.

Students felt very supported by individual feedbagkilable on the discussions board and
benefited from having the learning resources oe-ia that it could be accessed at any time.
Initial qualitative evidence collated from studemtd tutor focus groups suggested that both
students and tutors agreed that more personalisetlaic feedback would be more valuable
than the more generic feedback that the currenplegm options offered. Notwithstanding
these comments, additional qualitative evidenceeghifrom open-ended responses on the
class survey coupled with quantitative evidencegestgd that this view may not be
generalized to the whole cohort and that the nigjosf the questionnaire respondents
indicated that the feedback on this course wab#tan that of their other courses and that
they had a clear idea of how they had performedthsks. The feedback primarily informed
students about the differences between their cureenl desired effort, strengths and
weaknesses as well as enabling them to developstrategies to improve their performance.
Tutors expressed some concerns that the shifetrrehic feedback reduced the opportunity
for discussion of feedback but quantitative ressiliggested that students tend to turn to peers
as a first option for verbal feedback and tutocsattknowledge that students would approach
them with specific questions on occasion. Thusstiit away from tutor discussion in tutorial
may reflect the increased opportunity to engagértnal dialogue with the lecturer and peers
on-line and in face-to-face interaction with peahsring exercises, although students
expressed a preference for more peer face-to-iacassion.

Students were generally satisfied by the courseyWere very enthusiastic about and were
actively engaged by lectures on various levels,siciemed all of the technologies to be
integral parts of the course and felt that the sewn the whole was well aligned with the
exception of tutorials, which they felt would beibdéfom being more standardised. Staff felt
that the multiple choice tests were useful diagnogtols, which helped them to shape
feedback to the students and that the ability tivelepractice tests and resources on-line
facilitated provided students with greater flexiilin their learning. Students indicated that
the frequency of the tests helped them to disteilteir study evenly over the course of the
year. Some of the staff questioned expressed ey felt the students were more
autonomous in their approach to learning althoughesvoiced concerns about the student’s
readiness for such high expectations. The majofistudents did feel that expected standards
were high. A small majority of students felt thaketstandard of knowledge required for
multiple choice assessments matched their expecativhile some concerns were raised
regarding the reports due to perceived inconsigenm expected standards. However,
overall the majority of students felt that the asseents measured the appropriate type of
learning. Staff noted that students were using @dewrange of resources to support their
assessments but there was some concern among anbrstudents that the links were not
being made effectively enough between theory apticgtion.

Exam data indicated that the small MCQ tests sptbealighout the year achieved some
positive learning outcomes. While the higher perfiog exempted students appeared to build
more knowledge between the tests the non-exempiddrgs still appeared to have benefited
from this type of assessment more than from thayssand reports. The progression rate for
the first phase of the pilot (2005-6) was 65% comapao 45% from the previous year. The
overall results on retention for phase 2 (2006-ifly ot be evident until the student register
in September. The attendance to lectures has memhatable although as last year, numbers
dropped considerably after the exemption list vedsased. Only one in three of those due to
do the exam were there for the revision lecturee Tédesign has increased administrative

SU - Department of Marketing - Principles of Marketing Page 37 of 38



REAP Pilot Projects - Case Study Report - June 2007 http://www.reap.ac.uk

efficiencies as well as efficiencies in terms oheliness of student feedback. Increased
lecturer time on tasks has facilitated efficiencies student learning gains. Potential
efficiencies include reduced marking time and redututor hours and thus time gains for
doctoral research. There were some administragiclenical problems with WebCT but most
of these have been rectified and students expekefesv problems. The redesign is largely
sustainable, although at the lecturer level, tsewdision board feedback may be dependant on
staff motivation. Strategic development plans ideluhe roll out of the scheme to second

year classes.
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